ISSN 0283-1239

CROSS =2
CURRENTS

LANGUAGE TEACHING AND CROSS-CULTURAL COMMUNICATION

THE LANGUAGE INSTITUTE OF JAPAN



FOR YEARS, PEOPLE
HAVE BEEN SAYING THE
LONGMAN DICTIONARY OF
CONTEMPORARY ENGLISH

IS THE BEST.

For furthet Information please contact Heather Saunders or Mike Thompson af
Longman ELT, Longman Penguin Japan Company Lid, Yamaguchi Bullding,
-+ 2129 Kanda Jimbocho, Chivada-ky, Tokyo 101, Tel (93} 265 7

NOW IT'S EVEN BETTER

Announcing a major New
Edition of the most successful
dictionary for advanced
students of English

NEW...

Includes the most up-to-date
words and phrases

500 new helpful illustrations

CLEAR...

The clearest definitions using
the renowned Longman
Defining Yocabulary

Anew easy-to-foliow
grammar coding system

IPA Pronunciation of British
and American English

...AND THE MOST HELPFUL

20 extensive Language Notes
400 detailed Usage Notes

75,000 realistic, usefut
examples

‘Through every aspect of its
design, this new dictionary
securely speeds the leamer's
efficient and sensitive control

of the language.’
Professor Sir Randotph Quirk

K

LONGMAN
DICTIONARIES
THE SYMBOL
FOR SUCCESS




CRQOSS ##
CURRENTS

A Journal of
Language Teaching and Cross-Cultural Communication
Volume XIV, Number 1, Fall/Winter 1987

EDITORS

Paul Lehnert
Beverley Curran

ASSOCIATE EDITOR
David O’Reilly

BUSINESS MANAGER
Nobuhito Seto

ADVERTISING
David O’Reilly

SUBSCRIPTIONS
Beverley Curran

EDITORIAL BOARD

Joann Chernen
Thomas Cope
Kevin McClure
David O’Reilly
Elizabeth Porter
Annie Van Assche

Cross Currents

34TAF ©LANGUAGE INSTITUTE OF JAPAN

FATA WUUHESE 250 W21 R/ NEE AT IL4-14-1 B (0465) 23-1677

EURFT Z'r—oiv « 2027 X ®162 KREHHERRKT1S TSR L # 302



ABOUT CROSS CURRENTS

Cross Currents is a semi-annual journal published by the Lan-
guage Institute of Japan in an effort to contribute to an interdis-
ciplinary exchange of ideas within the areas of communication,
language skills acquisition and instruction, and cross-cultural
training and learning. We are especially interested in articles on:
1) Language teaching and learning, especially regarding English as
a Second/Foreign Language and English as an International Lan-
guage; 2) Language teaching and learning as they apply to the
situation in Japan; and 3) Cross-cultural communication issues.
We also welcome reviews of recently published books in these areas.

In order to better serve the needs of our growing international
readership, we strive to publish articles concerned with teaching
methodologies, techniques, and general issues which are muti-
cultural rather than culture-specific. While we greatly appreciate
theoretical articles which demonstrate thoughtful and significant
research, the need for practical and highly readable articles of
interest to classroom teachers remains paramount. We make every
effort to include articles which are directly applicable to the class-
room. Short practical articles are featured in our Bright Ideas

section. " * *

All articles submitted for consideration should be typed,
double-spaced, and in triplicate, with references placed in the body
of the text in parentheses with the author’s last name, date of the
work cited, and page number. Footnotes on substantive matters
should appear at the bottom of the page on which the footnote
occurs. Please include: 1) a paragraph precis of the article, 2) a
short biographical sketch, and 3) a bibliography which should
conform with TESOL Quarterly style. Manuscripts should be 5-20
pages in length. Manuscripts will not be returned unless return
postage is included. Authors of articles accepted for publication
will receive twenty reprints. Authors will retain the right to use the
article in future publications, provided that Cross Currents is
acknowledged as the original publisher; the author is expected to
refer all requests to re-publish his or her work to Cross Currents.
Cross Currents will not give permission to reproduce any work
published here without the author’s consent.

Please direct all manuscript correspondence to:

General Editor

Cross Currents

Language Institute of Japan
4-14-1 Shiroyama
Odawara, 250, Japan
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Summaries of the Articles

Creative Strategies for Large Class Management
Fred Anderson

Instructors of EFL in Japanese colleges and secondary schools
often find themselves in situations for which their prior training and
experience have left them completely unprepared. This article
presents some survival strategies for teachers in these situations.
Special emphasis is placed on dealing with the problems of large
classes, low motivation, and a lack of contact hours. Differences in
cultural attitudes toward learning are also taken into consideration.
The article describes specific activities as well as strategies for deal-
ing with problems concerning overall class management.

Cultural Differences in Non-Verbal Communication: Practical
Guides for the ESL/EFL Classroom
Peter Gardner

Much has been written about the theoretical implications of
cultural differences in non-verbal communication. Far fewer prac-
tical materials have been developed which can be used in the ESL/
EFL classroom to sensitize students to this diversity. After briefly
reviewing the theoretical background of three major types of non-
verbal communication (kinesics, proxemics, and haptics), the
author provides a number of exercises to help students gain an
appreciation of cultural differences in non-verbal commmunication
and common misunderstandings that may arise from these differ-
ences.

Developing Basic Conversational Management Skills
Kevin McClure

Conversational interaction requires prior experience on the part
of the speaker and the listener. Non-native speakers need to become
familiar with the expectations of English conversation in order to
successfully converse with native speakers. Yet often non-native
speakers do not know what to say in social and business situations
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which require them to participate in a general conversation—to
make “small talk.” This article proposes practical classroom activi-
ties which allow the student to become aware of appropriate topics
for conversation, the need for conversational balance, and how, as
a listener, to show interest in a conversation and encourage the
speaker to continue. Using these activities, students will be able to
monitor their own participation in conversation and practise
conversational interaction.

Assessing the Spoken English of Non-Native Trainee Teachers
John B. Curtin

The current popularity of a communicative syllabus demands
a high degree of oral proficiency on the part of the teacher. As
there are more and more non-native speakers teaching English as
a second or foreign language, this may necessitate a different ap-
proach to evaluating these teachers’ oral ability. In the past, a set
criteria based on native-speaker proficiency was often predominant.
This article questions whether these criteria are realistic today and
suggests a compromise which takes into account both the need
for oral proficiency and the difficulties inherent in learning and
teaching English in non-English speaking countries.

Bright Ideas

Games for Children
Paul Lehnert

Children are often very good foreign language leaners; they have
an interest in the language, have a good memory, and have bound-
less energy. They also, however, have a very short attention span.
One way to lengthen their span of attention is by using games to
introduce and practice language. In this Bright Idea, the author
presents a few games which actively encourage learning and are
enjoyable for children.



Modified Close Procedure as a Method of Measuring Reading
Comprehension
Neil McBeath and J H. Marshall

Measuring reading comprehension and testing structural com-
petence are the dual goals of a modified cloze procedure developed
to fit the needs of beginner language learners with limited, specific
vocabulary. This Bright Idea considers the merits of this procedure
relative to multiple choice tests and explains how a reading passage
with relevant informational content can be manipulated by students
to demonstrate their understanding of the information and a knowl-
edge of the linguistic structure.



ABOUT THIS ISSUE

In language teaching, there exists the idealism of theory and the
reality of the classroom. Quantitative and qualitative studies seek to
relate a variety of factors to second or foreign language proficiency.
The results of careful research along with theoretical speculation are
of course valuable and informative to classroom teachers. However,
in the practical, real world of the classroom, theories must be as
adaptable as materials. Although there is a wide variety of theo-
retical works concerned with aspects of language teaching, there
remains a dearth of articles that are of immediate practical use to
the classroom teacher. In this issue, we have addressed this defici-
ency by featuring articles which provide specific strategies and
activities for the classroom.

In “Creative Strategies for Large Class Management,” Fred
Anderson provides suggestions for effectively managing conver-
sational or communicative classes where unwieldy size and low
contact hours render them impersonal and adversely affect
students’ motivation and attendance. Considering large class teach-
ing as an exercise in human management, the author focuses on the
importance of organizational strategies and the adaptation of
methodologies and materials to fit the situation. Anderson explains
how the teacher, working within a highly constrained situation, can
give the students a sense of language as a versatile tool for active
communication, a bridge to positive cross-cultural interaction.

This issue also includes two articles which provide practical
activities to heighten the awareness of the cultural diversity of
verbal and non-verbal communication. Peter Gardner considers
non-verbal communication as integrally connected with the verbal
component within the context of communication in “Cultural
Differences in Non-Verbal Communication: Practical Activities for
the ESL/EFL Classroom.” Gardner maintains that by introducing
the concept of non-verbal communication in the ESL/EFL class-
room, the instructor awakens the students to the perils of ethnocen-
tricity by encouraging an appreciation of cultural diversity. There
are numerous theoretical works on non-verbal communication,
but Gardner is aware of far fewer practical materials which can be
used in the ESL classroom. To this end, Gardner has provided
theoretical background information concerning particular forms of
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non-verbal communication but has focused his article on classroom
activities which can sensitize students to cultural differences in
non-verbal communication.

Differences in conversational style can also foster misunder-
standings in cross-cultural communication and inhibit the develop-
ment of relationships. Non-native speakers of English are often
unaware of the cultural differences involved in making general
conversation. In “Developing Basic Conversation Management
Skills,” Kevin McClure isolates some of the major problems related
to conversation and proposes exercises to make students aware of
their participation in classroom conversations so they can monitor
their own communicative interaction in other situations. Analyses
of sample conversations and a series of exercises to develop con-
versational skills are integrated into more spontaneous conver-
sation situations which encourage students to take responsibility
for the maintenance of a comfortably balanced conversation.

The emphasis on oral communication continues in the final
article, “Assessing the Spoken English of Non-Native Trainee
Teachers,” by John B. Curtin. As the communicative approach
continues to gain wider acceptance, the demand on the oral com-
petence of non-native teachers of English escalates as well. Assessing
the oral proficiency of a non-native teacher of English becomes a
delicate exercise which involves the establishment of real expecta-
tions which can maintain an acceptable standard of linguistic
proficiency. Mr. Curtin contends that the problem of interviewing
and assessing potential teachers must be balanced with a con-
sideration of the problems—including economic restraints—which
sometimes face the non-native teacher trainee who has learned to
speak English in the absence of a native model.

In our Bright Ideas section, Paul Lehnert provides “Games for
Children,” a catalogue of various language games which are suitable
for multi-level classes. In “Modified Cloze Procedure as a Method
of Measuring Reading Comprehension,” Neil McBeath and J.H.
Marshall explain how students can re-write a passage as part of a
cloze procedure which reveals their awareness of linguistic structure
while it tests their comprehension. Finally, Steve Mierzejewski has
provided us with another provocative book review. This time, he
looks at The Foreigner’s Language: A Sociolinguistic Perspective
by Karol Janicki.
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We would also like to announce a Call for Papers for our next
issue. We are particularly interested in articles concerned with
English as an International Language, Sociolinguistics, and Method-
ology. We invite you to submit articles on these topics by October
15, 1987.

As this will be the last issue for our departing Editor, Paul
Lehnert, Cross Currents wishes to thank Paul for his dedication to
the journal throughout his editorship and for his invaluable advice
regarding the compilation of this issue. We have appreciated his
kind and good-humoured guidance as well as his efficiency.

Cross Currents
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Cross Currents
Vol. XIV, No. 1
Fall/Winter 1987

Creative Strategies for
Large Class Management*

Fred Anderson

Large classes, low motivation, and a lack of contact hours are
just a few of the problems that confront EFL teachers in Japanese
colleges and secondary schools. New initiates to the system, parti-
cularly foreign instructors, often find themselves in situations for
which their prior training and experience have left them completely
unprepared.

Frequently with 50 or more students, classes are not deter-
mined by linguistic ability levels. A freshman English class at a
university, for example, might contain all levels from Beginner
to Upper Intermediate. Motivation is frequently limited to what
is necessary to pass tests. Contact hours may be as few as 30 per
year, and, at the university level at least, absenteeism and tardiness
are common. In addition, cultural attitudes toward learning make
students hesitant to participate actively in class—a problem that is
further complicated by the fact that many students may be learning
English from a foreign instructor for the first time, and hence
react with additional reserve, if not with outright fear.

Yet, despite these constraints, the role of the foreign instructor
is generally perceived to be to teach conversational or communi-
cative English. That the uninitiated should react with frustration,
even hopelessness, is natural. Indeed, one might ask whether any-
thing at all can be accomplished in a year.

*First presented at the 1986 JALT Conference in Hamamatsu. The author would like
to thank J.D. Brown for his comments on an earlier version of this paper.

Fred Anderson is a candidate for a Ph.D. in Linguistics at the University of Hawaii at
Manoa. He taught English at Hakodate University, Hokkaido, Japan, from 1980 to 1984.
He is currently a participant in the East-West Center at the University of Hawaii.
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2 Cross Currents

The purpose of this article is to provide the reader with some
survival strategies, ways of coping with otherwise impossible class-
room situations. The article stems from my own experience teach-
ing Freshman English and English Conversation to non-English
majors at Hakodate University, Hokkaido. Although to some extent
it addresses all of the problems outlined above, I have singled out
the problem of large classes, which is, I believe, pivotal. The
impersonal character of large classes tends to cause, or at least to
aggravate, many of the other problems. Mixed levels, lack of
motivation, and high rates of absenteeism, for example, are clearly
connected to class size.

The article is divided into three sections. First, I will suggest
some sample activities; second, I will describe how 3x5 index cards
can be used as a device for overall management of large classes; and
third, I will propose a taxonomy of activity types to serve as a
guide for the evaluation and development of activities. For addi-
tional ideas, I refer the reader to Pearson (1984), Hughes-d’Aeth
(1984), and Enright and McCloskey (1985).

Two major themes underlie the article as a whole. One is that
large cless teaching situations can profitably be thought of as
exercises in human management, where organizational strategies
are fundamental and methodologies follow within the organiza-
tional framework. The second theme is that EFL instructors,
especially foreign instructors on short-term contracts, rarely have
the power to change the system in any meaningful way, and should
therefore make efforts to adapt themselves to the system rather
than expecting the reverse; any changes should be attempted
gradually over time. Here I endorse the view of Candlin and Breen
(1979), who have stressed the importance of adapting materials
to fit the situation. I would like to add that methodologies and
organizational strategies need to be adapted as well. EFL teachers
should do what they can, in the context of large classes, rather
than attempt futilely to accomplish what they cannot.

Three Activities

The following activities, a sampling of the kinds of things that
can be done in large classes, share several characteristics. They all
work; that is, they encourage active participatibn by a maximum
number of students without undue preparation time for the teach-
er. Yet they do not only work; they have pedagogical value and



Large Class Management 3

are not simply time-fillers. They are also non-threatening to indi-
vidual Japanese students and therefore are culturally sensitive.
Finally, they can be adapted from essentially any textbook, a parti-
cularly important consideration in cases where the teacher has no
control over the choice of materials.

It should be kept in mind, however, that these are only activi-
ties, class modules, and not complete lesson plans. I urge the reader
to look beyond the individual activities and to view them as repre-
sentative of different organizational strategies. They can then be
modified or expanded to fit individual teaching situations.

Real-life information gaps

In addition to serving as a listening comprehension exercise,
this activity allows the teacher to introduce himself or herself to
the students in a way that they will readily understand. It is an
adaptation of Lesson 29, “Computer Dating,” from American
Streamline Departures (Hartley and Viney 1983).

Figure 1: Student Form for a Real-Life Information Gap

COMPUTER DATING SERVICES, INC.

TelEPRONE ...ccoiieiiieie ettt
Birthdate ...coooueeieiei e
OCCUPALION ...ooeeiiiiiieiiieiie et et s e
Marital Status......c.eeeieieee e e

Students are given an empty form, as in Figure 1. (The “Com-
puter Dating Services™ title can be changed if you are afraid that
students will take it too literally.) The teacher then reads from a
prepared script which provides the information missing from the
form. Or, rather than reading from a script, the teacher can refer to
a form similar to Figure 1, but which has been filled out prior to
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class. The latter may produce more natural discourse. In either
case, the students listen to the teacher and record as many of the
details as they can. Following is an example of a teacher’s script:

Good afternoon. My name is Fred Anderson. That’s A-N-D-E-

- R-S-O-N. I live at 1777 East-West Road, Honolulu, Hawaii 96848,

USA. The stress is East-West Road—capital E-A-S-T, hyphen,

capital W-E-S-T, road. My telephone number is 943-1951. I was

born on May 15, 1953. I'm married and have a young son. My
wife is Japanese.

I used to teach English, but I’'m not teaching right now. I'm a
graduate student. When I’m not studying or writing papers, I like
outdoor sport—jogging, bicycling and skiing. But in Hawaii you
can’t ski, so I go swimming. I also like music—especially jazz and
popular. I like most classical music, too, but I'm not too crazy
about opera. And of course, I like to eat. I like sushi and tempura;
I don’t like shiokara.

The level of difficulty of the passage can of course be adjusted.
One might also wish to vary the difficulty level within a single
passage, especially for classes with students of widely differing
abilities.

There are a number of ways in which the exercise can be ex-
panded after students have listened to the information once and
filled out their forms. Time can be allotted for students to ask the
teacher questions in order to elicit information that they were
unable to pick up, or to elicit new information—things that they
would like to know about the teacher in addition to what was
presented. Alternately, students can meet in groups and ask ques-
tions of each other to elicit the information still missing from their
forms.

The exercise can be used for any number of information sharing
activities, and it does not have to involve the teacher as its subject.
For example, if the topic of a lesson is the typical day of some
textbook character, an exercise can be adapted using the basic text-
book format, but centering around the daily activities of a familiar
teacher in the school (not necessarily the foreign English teacher),
a student in the class, a guest foreigner (for example, if a friend
happens to be visiting you at the time), or some other familiar or
interesting face. It is also easy to turn the exercise into a pair
activity, where students exchange information about themselves,
or to use it as a framework for writing compositions.
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An obvious value of real-life information gap exercises is that
students learn to listen for key points out of a stream of speech.
Although this can be accomplished through other types of listening
exercises, the use of real-life subjects does have an additional
advantage: it restores relevance, an element that is too often absent
from the EFL classroom; and, in restoring relevance, it enhances
motivation. My implementation of such exercises was in response
to students requesting that I tell them something about myself
during class. I was the only American that most of them had ever
known personally, and they had a genuine interest in me. Their
listening abilities were such, however, that they would have had
difficulty understanding spontaneous speech. Real-life information
gaps allowed me to talk about myself in a way that was readily
understood, using the students’ textbook as a starting point.
Although the information in the sample exercise seems basic,
it represents exactly the kinds of questions that my students would
ask me (usually in Japanese) at the beginning of a new school year.
They wanted to know where I lived, what kinds of sports I liked,
and whether I was married. Providing them with the information
in English, in a way that they could understand, helped to raise
their confidence levels. The activity also stimulated reaction from
the students. Students who discovered during the exercise that I
lived in their neighborhood, for example, would ask me after class
about the exact location of my house. Learning that I was a
neighbour helped to break down some of the barriers between
foreign instructor and Japanese students.

Pair Dictations

Dictation is an exercise familiar to nearly all students and teach-
ers of language. What many teachers may not realize is that it is
a very versatile exercise. Riley (1972) has suggested dicto-comps
and Speer (1980) offers several variations on the standard dictation:
preassigned dictations; dictations preceded by timed readings;
dictations with cloze materials; and dictations with grammar exer-
cises. All of these are to some extent adaptable to large classes.
To Speer’s list, I would like to add one more: the pair dictation—a
type of dictation with a communicative aspect to it. A pair dicta-
tion might be considered a combination of a standard dictation, or
a dictation with cloze materials, and an information gap exercise.

Prior to class, the teacher prepares two complementary hand-
outs, based on a single dialogue from the students’ text. In each
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handout, the teacher deletes selected words or phrases from the
lines of one of the two speakers in the dialogue. This principle is
illustrated by Figures 2a and 2b, which are adaptations from Unit
12, “What Kind of Movies Do You Like?,” of In Touch (Castro

and Kimbrough 1979).
Figure 2a: A Pair Dictation—Tony’s Part

You are TONY

TOMIKO: American TV?
TONY: It’s OK, but 1 like movies better.
TOMIKO: do you like?
TONY: All kinds, but especially Westerns.
TOMIKO: Who's your ?

TONY: Clint Eastwood.

Figure 2b: A Pair Dictation—Tomiko’s Part

You are TOMIKO

TOMIKO: Do you like American TV?

TONY: _ ,butllike_______ better.
TOMIKO: What kind of moves do you like?

TONY: All kinds, but
TOMIKO: Who's your favorite actor?
TONY:

The preceding examples are shorter than the dictations that would
normally be used in class, but they illustrate the general procedure.
Students work in pairs, each with a different one of the interlocking
handouts (either 2a or 2b), and each is told not to look at the
other’s handout during the exercise. Students then trade off the
roles of reader/speaker and listener/writer, either dictating their
own parts, or, when not dictating, recording what they hear their
partners saying. An important part of the procedure is to instruct
students to ask their partners for clarification in cases where they
do not understand what has been said. In line four of Figures 2a
and 2b, for example, if Tomiko has failed to understand Tony,
she might ask, ‘“What kinds of movies did you say you liked?”
to which Tony would again reply, ‘“Westerns.” If Tomiko still
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does not understand the word ‘Westerns,” the next step might
be to ask Tony to spell it.

Pair dictations provide a way for students to practice a variety
of language skills—speaking, listening, writing, and vocabulary
building—in an interactive situation, and in a non-threatening
environment. A particularly valuable aspect is that the exercise
can be used as a means to teach students how to ask for clarifica-
tion, an important part of the language learning process, but one
that is often difficult to activate in large classes. Similarly, students
can be instructed to give corrective feedback to each other; this can
be useful in teaching the better students how to coach the slower
ones. Many students often seem to be uncomfortable when not
taking notes. This exercise allows them to write while they practise
oral communication.

Matrix quiz games

Games are a good way to add variety to classes, to increase
student motivation, and to review or preview textbook lessons.
Many language teaching games, however, are difficult if not impos-
sible to implement in classes with more than, say, 25 students.
The type of game to be described in this section actually generates
more excitement with larger numbers of students. In the name
“matrix quiz games,” “matrix” refers to a particular organiza-
tional framework and “quiz” refers to the fact that students (as
participants on teams) compete to answer questions faster than
other students.

To form the organizational matrix, the class is divided into
teams of equal or near-equal size. A class of 49, for example, would
have seven groups of seven; a class of 51 might have five groups of
seven and two of eight. (An easy method of dividing the class
into groups will be discussed later.) After the teams have been
formed, each should be given a name. Any naming system is pos-
sible, but I like to use country names, providing the teams with
homemade cardboard flags for identification. The flags also help
to create motivation. Members of each team then count off; each
member should have a number between 1 and whatever the total
number of students on the team is (e.g., between 1 and 7 for a
team of seven members). If some teams have fewer members than
others, then a student on those teams with one less member will
receive two numbers. In other words, each team should contain
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members with exactly the same numbers, from 1 to whatever the
number of students on the largest team is. The class is thus divided
up as a matrix that can be schematized (see Figure 3); each student
has an identity as a member of a team, and also as an individual
within the team.

Figure 3: The Organizational Matrix of a Matrix Quiz Game

1 2 3 4 5 6 7

JAPAN
US.A.

UK.
FRANCE
INDONESIA
THAILAND
RUSSIA

An easy-to-organize matrix quiz game is one that emphasizes
text-skimming skills. During the game, students refer to a desig-
nated reading passage or dialogue in their textbook or on a hand-
out. To begin, the teacher calls out one of the numbers. Each
student with that number stands up; there should be one standing
per team. The teacher then asks a question about the text, and
whoever can call out the answer first wins a point for his or her
team. (Alternately, the winner can be given a play money $1 bill.
Money, I have found, often arouses more excitement than mere
points.) Students can solicit help from team members, and should
be encouraged to do so, but only those standing are allowed to
answer for points. Play continues with the teacher calling the rest
of the numbers at random. When all of the numbers have been
called, and hence all of he students have had a chance to compete,
round 1 ends. A new round can then be started. Increasing the
point ante (or the dollar ante) at the beginning of every new round
helps to generate excitement. New rules, if kept simple, can be
added in the course of the game and often help to keep it inter-
esting. For example, time limits can be imposed on the answering
of questions.
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As the game progresses, the noise level may rise markedly, as
the students scramble verbally to get their answers out not only
faster, but also more loudly, than their opponents. Unless the
noise is such that it disrupts neighboring classes, there is generally
no need for the students to practice hand-raising. My feeling is
that the noise—the phenomenon of everyone actually yelling
out words in English— is a welcome change from the normal passive
Japanese class, and a step in the direction of more active student
involvement.

The game can be continued until interest starts to wane or until
the class period ends. Points are then tallied, or teams are asked to
count their money and report a total, and a winning country is
declared.

Possible variations using the matrix structure are limited only
by the imagination of the instructor. Just a few ideas will be men-
tioned here:

1. Students can be asked to write answers on the blackboard
rather than calling them out. Although this does not promote
conversation, it does give the teacher a chance to correct
grammar and structure.

2. Rather than using a written text, students can be asked ques-
tions based on a set of pictures, or on a listening comprehension
passage.

3. Matrix quiz games can be used as a fun way to review grammar
points, especially in classes where students are preparing for
entrance examinations.

4. The matrix quiz game structure also works well with Total
Physical Response (Asher 1977) exercises. Here, members
representing each of the teams are called to the front of the
class and asked to compete by performing an action or sequence
of actions, or by manipulating an object, faster than their
opponents.

Matrix quiz games are the best way I have found to motivate
large numbers of students. They work especially well as a wake-up
strategy toward the end of a class period. I attribute the success
of this technique, at least partially, to the way that it meshes with
aspects of Japanese society. It is in accordance with the emphasis
on group, rather than individual, activity, and with the role of
the teacher as an authority figure. And while matrix quiz games
may be no match for baseball or mahjong, they do appeal to the
competitive spirit of many Japanese students.
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Matrix quiz games encourage the better students within each
group to coach the slower ones. Because the slower students can
receive such coaching, they are able to answer questions that would
otherwise be above their ability levels, thereby building up their
confidence. Another value of the technique, as once noted by a
student of mine, is that “the games make us think.” Because there
is competition to come up with answers as fast as possible, students
do not have time to translate messages from Japanese. They are
forced into the rare situation of having to do all of their thinking
in English.

Although matrix quiz games can be used to practice a wide
variety of linguistic skills, text-skimming is a particularly worthwhile
one to focus on. A distinction is often made between intensive
and extensive reading skills (Munby 1968), and, although language
teaching frequently emphasizes the former, the importance of
developing extensive reading skills is being increasingly recognized.
Yet, it is difficult to find ways to incorporate these skills at the
lower levels. In the matrix quiz game described above, however,
students skim through their texts in search of quick answers. This
valuable skill can be applied to extensive reading later on.

3x5 Indexing: A Strategy for Whole-Class Management

Without a comprehensive strategy for managing the class as a
whole, the very task of organizing large numbers of students for
individual activities—complicated by attendance-taking, creation of
motivation, and other needs—is likely to take up more time than
the activities themselves. Clearly, some kind of device is necessary
to minimize the organizational pressure on the instructor and to
maximize the activity time. As a solution, I discovered a very in-
expensive, readily available, and versatile tool: the 3x5 index card.
During the first class period of an academic year, one card is pre-
pared for each student. As vital information, the card should
contain the student’s name and student number. Other sections
can be added, for recording quiz scores (or scores on dictations
or homework assignments), for marking attendance, or for other
purposes according to the nature of the class. Figure 4 is a sample
of what a newly created index card might look like.



Large Class Management 11

Figure 4: A Student Index Card
Quizzes # Absences

31

Taro Sato

Preparation of the cards need not be a burden on the teacher.
Using the blackboard as an aid, it takes only a few minutes to
explain to even the lowest level students how to make up their own
cards.

The set of student index cards comprises a very useful deck for
the teacher. The card functions both as an efficiency device and as
a means of personalizing the classroom (and hence enhancing
motivation), as is implicit in the four basic uses described below.

As an Attendance-taking Device

In essence, this is a way of transferring the task of attendance-
taking from the teacher to the students and, in the process, of
helping students take charge of their own learning. Cards are
arranged in envelopes in an attendance rack, such that names and
student numbers are clearly visible. Upon entering the classroom,
each student removes his or her card from the rack and puts it in
an attendance box. The instructor removes all cards from the box
as class begins; he then knows who is present and can call on
students by name. After class, the instructor marks absent those
students whose cards remain in the rack. Students whose cards
have turned up in the attendance box after the initial pick-up
are marked tardy.

As a Grouping Device

Dividing large classes randomly into groups for matrix quiz
games or other activities can be time-consuming. Index cards
provide a quick and efficient way to do this. First, the instructor
mentally calculates how many groups he wants to form and how
many students should be in each group, depending on the day’s
attendance. An appropriate number of cards for each group
(selected randomly from the deck of attending students) is then
placed on desks at different points of the room. Students move



12 Cross Currents

around the room, find their cards, and group accordingly. The
whole procedure takes only a few minutes.

Conversational Activities

Being able to refer to individual students by name, though not
easy in large classes, is a definite plus for creating a positive class
environment. By keeping the deck of cards of attending students
in a pocket, the instructor is able to call randomly on students by
name, at any time, without having to refer to a big, awkward
attendance book.

The deck can also be used as a tool for promoting conversation
among students, either as a class or in groups. Drawing cards from a
deck enables students to call randomly on students other than just
their friends.

As a Communication Channel Between Teacher and Student

Important information, such as scores on quizzes or homework
papers, or numbers of absences, can be recorded on designated
sections of each student’s index card. The information is then auto-
matically available for students to review before each class period,
when they take their cards out of the attendance rack.

A Taxonomy of Organizational Strategies

Figure 5 presents a model for classifying activities by organi-
zational strategy. The taxonomy should for the most part be self-
explanatory, but I will mention a few points here that are parti-
cularly relevant to the preceding discussion. The model defines
organizational strategies and activity types along two dimensions.
First, there is the focus of activity—whether control of the learning
situation is ultimately in the hands of the teacher (T) or the stu-
dents (S). Second there is the size of units into which students are
grouped—class (C), groups (G), pairs (P), or individuals (I). Of
course, neither of the parameters is absolute. Most activities are
probably somewhere between being totally teacher- or totally
student-centered. Furthermore, ‘group’, as a label for a size of units
is ambiguous, in that one can imagine a continuum of possible
group sizes from three students to half the class. As a model, never-
theless, Figure 5 can prove quite useful.

The two-dimensionality of the model is an important attribute
which distinguishes it from other models of classroom organization.
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Figure 5: A Taxonomy of Classroom Organizational Strategies

FOCUS OF ACTIVITY

TEACHER (T)

(The teacher is in
control of the
learning situation.)

(The students are
responsible for their
own learning.)

STUDENT (S)

CLASS (C)

(Class members
work on same
activity, by

Type T-C

Sample Activities:
1. Dictations
2. Cloze exercises

Sample Activities:

(perhaps Community

Type S-C

7?7

themselves or 3. Real-life informa- Language Learning
collectively.) tion gaps activities)
4. Jazz chants
5.- Class discussions
GROUPS (G) Type T-G Type S-G
(3 or more Sample Activities: Sample Activities:
students in each 1. Matrix quiz games 1. Group discussion/

group, depending
on class attend-
ance.)

H W

. Drama exercises
. Card games
. Board games

problem-solving
exercises

PAIRS (P)

Type T-P

Sample Activities:
7?

Sample Activities:
1.
2.

3.
4.

Type S-P

Dialogues
Information gap
exercises

Pair dictations
Problem-solving
exercises

INDIVIDUALS (I)

(Students work
on their own
individual
activities.)

Type T-1
Sample Activities:
1. Teacher-student

conversations
2. Oral interviews
3. Private tutoring

Sample Activities:
1.

Type S-1

Independent study
(students working
on their own
activities at their
own pace)
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(See, for example, Hughes-d’Aeth 1984: 16 and Kramsch 1987:

18.) It is often assumed that a teacher focus implies a class orien-

tation, and that a group (or pair) orientation for activities auto-

matically implies a student focus. However, as attested to by the
matrix quiz games described earlier in this article, teacher focus
and group orientation can coexist (type T-G in Figure 5). Futher-
more, activities of this T-G type are particularly suited to large
classes in Japan, as they appeal to the group-mindedness of the
students, and also to the students’ expectations that the teacher will
maintain a position of authority. My own experience tells me that
group activities that place too much of the responsibility for the
learning on the students are more likely than not to fail. Clearly
there is a need for a balance between teacher and student foci.

Using Figure 5, suggestions can now be made for the teaching
of communicative English in large classes in Japan:

1. Organizational strategy T-C, the strategy that students are most
accustomed to through the educational system, is probably the
easiest to implement. Although many of the activities that fit
in here do little to promote communication, they can be
valuable, especially if an element of relevance is incorporated.

2. Strategy T-G works well in the Japanese context. Although my
own experience with it is primarily with matrix quiz games,
I believe that there are other ways that the strategy might be
successfully implemented, and urge classroom teachers to ex-
periment accordingly. Strategy T-P is also worth investigating,
especially for classes that are somewhat smaller than the usual.
Taken together, T-G and T-P activities might prove useful as a
transitional stage between the traditional T-C oriented class, and
classes that assume a greater degree of student control (S-G
and S-P).

3. In most classes, tasks of types S-G and S-P need to be very
rigidly defined in order to work (e.g., involving a specific
writing task, as with pair dictations). However, if the number
of contact hours and student motivation are sufficient, an
instructor may wish gradually to introduce activities that are
more student-focused.

Conclusion
I would like to return briefly to a question suggested at the
beginning of this article: can anything be accomplished in a year’s
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time under the conditions commonly found in Japanese college and
secondary school English classes? My answer is “Yes” but just
what is it that we can expect to accomplish? Major improvements
in the students’ linguistic or communicative competency? Very
unlikely. Just consider for a moment that the number of yearly
contact hours at a typical Japanese university is somewhere in the
neighborhood of 35-40. In an intensive ESL program in the United
States, it takes only about two weeks for students to get in the
same number of classroom hours under much more favorable
learning conditions—small classes, rigidly determined levels, and
genuine motivation to learn, all in the context of a larger English
language environment. And yet, even under such favorable condi-
tions, improvement after two weeks is often negligible. How much
improvement, then, can we reasonably expect to see in students’
lingustic abilities after a year of classes at a Japanese university?
Probably a miniscule amount.

The message is clear: EFL teachers new to Japanese schools
may have to lower their expectations drastically. Likewise, school
administrators and students should not expect the mere presence
of a native English-speaking instructor to cause linguistic miracles.

But by creatively developing strategies that promote interaction
among students, as well as between teacher and students, even
within a highly constrained system, instructors can accomplish
some important things. First, they can give the students a sense of
how language is more than grammar and translation, of how it isa
versatile and dynamic system of communication. Second, non-
Japanese instructors can