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Cross Currentsis asemi-annual publication of
the Language Institute of Japan (LIOJ) which
provides a forum for the interdisciplinary
exchange of ideas within the areas of cross-
cultural communication and language skill
acquisition and instruction. AtCross Currents,
we are particularly committed to issues con-
cerning both the theoretical and practical as-
pects of ESL/EFL. instruction, cross-cultural
training and learning, English language teach-
ing as it applies to Japan, and English as an
International Language. We also welcome
reviews of recently published books in these
areas.

All articles submitted for consideration
should be typed, double-spaced, and in tripli-
cate, with references placed in the body of the
textin parentheses with the author’s last name,
date of the work cited, and page number.
Footnotes on substantive matters should ap-
pear at the bottom of the page on which the
footnote occurs. Please include a paragraph
precis of the article, a short biographical sketch,
and a bibliography which should conform
with TESOL Quarterly style. Manuscripts
should be 5-20 pages in length. Manuscripts
will not be returned unless return postage is
included. Authors of articles accepted for
publication will receive twenty reprints.
Authors will retain the right to use the article
in future publications, provided that Cross
Currents is acknowledged as the original
publisher. The author is expected to refer all
requests to re-publish his or her work to Cross
Currents. Cross Currents will not give per-
mission to reproduce any work published here
without consent of the author.

Please note: In keeping with our recogni-
tion of English as an International Language,
Cross Currents accepts manuscripts in which
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either American or British spelling conven-
tions are used.

Manuscripts may now be submitted on
MacWrite or MS Word word processor pro-
grams (Apple software). Diskettes will be
returned.

Please direct all manuscript correspondence
General Editor
Cross Currents
Language Institute of Japan
4-14-1 Shiroyama, Odawara, 250, Japan

to:

Cross Currents Subscription Information

Single Issue 1Year 2Years

Inside Japan ~ Y1,300 Y2,600 YS5,150
Outside Japan
(Individual) $8.00 $15.00 $25.00
Outside Japan
(Institution) $19.50 $35.00

Special rates available for JALT members.

Payment within Japan may be made to SBS,
F.I. Bldg. 1-26-5 Takadanobaba, Shinjuku,
Tokyo 160, Tel. 03-200-4531

(1)By postal transfer form (Yubin Furikae) to

SBS Tokyo Account No. 9-86192, or

(2)Directly to SBS via special delivery cash

envelope (Genkin Kakitome).

Payment outside Japan may be mailed directly
to Cross Currents (L10J). Checks must be in
U.S. funds and drawn on a U.S. bank. Pay-
ment should accompany order.

Current issues are also available in major
Japanese bookstores through YOHAN in
Japan: 3-14-9 Ohkubo, Shinjuku-ku, Tokyo.
Tel. 03-208-0181.
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This issue of Cross Currents marks the be-
ginning of a new era in the history of our
journal. As you the reader will have noticed,
Vol. XVI, No.1, has a distinctive new graphic

layout and Japanese motif, thanks to the magic’

of desktop publishing. Our familiar “globe
and gengo” cover design, which has served us
so well in the past, has been supplanted by “the
wave,” the new symbol of Cross Currents for
the years to come.

It is perhaps fitting that the keynote article
in this newest edition of Cross Currents was
written by Masahide Shibusawa, the founder
of the Language Institute of Japan and author
of the first article ever published in Cross
Currentsin 1972. “Twenty Years of LIOJ” is
an insightful look at the changing nature of
Japan during the past two decades by a man
who has been one of the leading figures in the
internationalization of modern Japanese soci-
ety.

“Communication across Cultures” exam-
ines this process of internationalization from
the point of view of language. Sen Nishiyama,
for many years a highly respected simultane-
ous translator for the Japanese government,
provides a fascinating account of linguistic
problems that arise as Japanese and Western
cultures meet.

In keeping with Cross Currents’ commit-
ment to English as an International Language,
we are pleased to present an article by one of

. the world’s leading authorities in EIL, Braj
Kachru. “Teaching World Englishes” estab-
lishes a comprehensive list of resources for
those who wish to delve into EIL in more
detail.

“What English for the Japanese?” ap-
proaches the subject of English as an Interna-
tional Language from the Japanese standpoint.
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In this article, Emiko Yukawa examines the
question of what model of English the Japa-
nese people should adopt.

“Why Can’t Taro and Hanako Learn Eng-
lish?” takes us to the other side of the Pacific
for a study of Japanese children learning
English in American schools. Here, Keiko
Samimy discusses many of the socio-cultural
factors which influence the 1.2 learning proc-
ess for these children.

In “The Placement Test: A Useful or
Harmful Tool?””, Malinee Chandavimol looks
at the implementation of ESL testing proce-
dures at Chulalongkorn University in Bang-
kok, and gives the reader some insight into the
state of English language acquisition in Thai-
land.

We have two Bright Ideas in this issue of
Cross Currents. “Simulations and the Integra-
tive Approach.to Language Teaching” by
Katsuyoshi Sanematsu deals with many of the
practical aspects of introducing simulations

_into the classroom, while “Failed Encoun-

ters—Exploiting Failure for Success in the
Language Learning Classroom” by Ruth
Wajnryb provides a number of original ideas
on how to turn failure in language encounters
into a pedagogic tool.

Finally, this issue also includes a book
review by Eric Herbel of Early Business Con-
tacts, published by Prentice Hall International
Ltd.

This will also be the last issue for our
departing Editor, Roger Davies. We at Cross
Currents would like to take this opportunity to
thank Roger for his hard work and dedication
throughout his editorship and wish him well in
his future endeavors.

Cross Currents
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Learning to Learn
English

A course in learner training
Gail Ellis and Barbara Sinclair

Cambridge

Learning to Learn English is an exciting new package which provides, for the first
time, a systematic course in leamer training. It is designed to enable students to
discover the strategies that suit them best so they may become more effective
language learmers and take on greater responsibility for their own learning. The
course can be used in conjunction with regular language learning materials or
presented as separate leamer training sessions. Within the Learner’s Book:

Stage 1:

contains activities designed to prepare
learners for their language course

focuses on factors which may affect
language learning, such as
expectations, learning styles, needs,
organisation and motivation.

Stage 2:

covers the six skills of Extending
vocabulary, Dealing with grammar,
Listening, Speaking, Reading and
Writing

contains, in each skills section, steps
which encourage learners to find out
more about themselves as language
learners and the English language, to
assess themselves and set aims, to
explore a variety of different learning
strategies, to build up their confidence
and to organise their learning
effectively.

The Teacher’s Book contains a thorough introduction to the theory of learner
training, detailed guidance on using the materials in class, and suggestions for
adapting the programme for different levels and ages.

The accompanying cassette contains recordings of native and non-native speakers
to support the learner training activities.

For further information on all Cambridge ELT publications, please contact:
Steven Maginn, United Publishers Services Ltd,
Kenkyu-sha Building, 9 Kanda Surugadai,

2-chome, Chiyoda-ku, Tokyo 101. CAMBRIDGE UNIVERSITY PRESS
Tel: (03) 295-5875. |




RELCJOURNAL

A JOURNAL OF LANGUAGE TEACHING AND RESEARCH IN SOUTHEAST ASIA

The RELC Journal: A Journal of Language Teaching and Research in
Southeast Asia is one of the professional publications of the Southeast Asian
Ministers of Education Organization (SEAMEO) Regional Language Centre
(RELC) which is located in Singapore. The main purpose of the journal
is to disseminate information and ideas on theories, research, methods and
materials related to language learning and teaching. Articles covering a wide
range of topics in applied linguistics appear in its pages semiannually in
June and December. Special features include information on current research
projects in Southeast Asia, book reviews and review articles on topics related
to language teaching. In its thirteen years of publication, the journal has
reached a wide audience in eighty countries and has been rated as one of
the leading journals in applied linguistics throughout the world. Scholars
of recognized stature have used it as a means of presenting their findings
and obtaining feedback on important issues in language and linguistics.

GUIDELINES

A companion publication, Guidelines, provides language teachers with
practical and innovative techniques to enliven and enrich teaching in the
language classroom. Each issue focuses on a particular theme.

The Journal and Guidelines are published twice a year and a subscription
may begin with the June or December issue. The annual subscription is
US$9.00 for each title. Individual copies may be purchased at US$6.00.

Please send your order to The Publications Officer
) SEAMEO Regional Language Centre
RELC Building
30 Orange Grove Road
Singapore 1025
REPUBLIC OF SINGAPORE



m The Modern
Al Language
| >/ Journal |

Founded: 1916

Editor: David P. Benseler
Dept. of German
Ohio State University
Columbus, OH 43210

. . . Is recognized throughout the world as the outstanding foreign
language/pedagogical research journal in the United States. This
popular journal was founded in 1916 by the National Federation )
of Modern Language Teachers Associations. Topics covered in
MLJ include teaching strategies, bilingualism, applied linguistics,
teaching of literature, study abroad, innovative foreign language
programs, and developments in curriculum, teaching materials,

and testing and evaluation.
ISSN 0026-7902

Published quarterly at The University of Wisconsin Press

Subscribe now, or recommend a subscription to your library.
A detailed brochure will be sent upon request.

RATES REPLY TO

Individuals: $15/yr. Journal Division

(must prepay) The University of Wisconsin
Institutions: $30/yr. Press

Foreign subscribers add $8/yr. 114 North Murray Street
for regular postage, or $20/yr. Madison, Wisconsin 53715
for Airmail delivery. USA

(608) 262-4952




———— DO YOU KNOW ABOUT...?

THE
CACHE
RAINE

'A Newsletter mainly for modern Ianguage teacher trainers

It comes out three times a year. It is a unique forum for the
exchange of information, ideas and opinions on teacher
traiining. It contains articles by authors on why they've written
their books, from training centres around the world on the
work they're doing, by trainers in other parallel fields, as well
as book reviews, practical ideas for teacher observation
and feedback, ideas on livening up input sessions, letters,
cartoons, jokes and MUCH MOTE.......veeoeeeseeeesseessssseesssnesasies

It costs
® £13 for an individual (including postage)
® £16 for an organisation (including postage)

If you're interested in contributing or subscribing please
contact:-

Tessa Woodward
Editor

8 Vernon Place
Canterbury

Kent

England
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Publications of L

THE JAPAN ASSOCIATION OF LANGUAGE TEACHERS

The Language Teacher
A monthly magazine with features, reviews, meeting announcements,
employment opportunities, etc.

JALT Journal
A semi-annual journal featuring articles relevant to language teaching/
learning in Japan and Asia

Annual Membership Fees (including subscriptions to both publications):
Domestic: Regular, ¥6.000; Joint, ¥10,000; Student, ¥4,000; Associate, ¥50,000
Overseas: sea mail, US$30; air mail, USS40
Send remittance by bankers draft in yen drawn on a Japanese bank, or doliars drawn
onan American bank.

The postal giro account may also be used by intemational subscribers.

Postal furikae (giro) account: Kyoto 15892, *JALT”

JALT International Conference on Language Teaching/Learning
An annual event featuring over 300 lectures/workshops/demonstrations.
Over 2,000 participants yearly.

November 3-5, 1989 — Okayama
November23-25, 1990 — Tokyo area
November2-4, 1991 — To be announced

Send requests for further information and remittances to:
JALT, Lions Mansion Kawaramachi #111, Kawaramachi Matsubara-agarnu
\ Shimogyo-ku, Kyoto 600, Japan. Tel.: (075) 361-5428; Fax: (075) 361-5429
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Twenty Years of LIOJ

Masahide Shibusawa

When the Language Institute of Japan com-
menced in the spring of 1968, Japan was at the
height of its legendary high growth of the
1960s. Recovering at last from the trauma of
defeat and destruction of World War II, the
country was busy with giant industrial com-
plexes springing up everywhere, changing not
only its landscape but also the perception and
attitude of its people. Spurred by the resound-
ing success of the government’s avowed pro-
gram of “doubling the national income,” a
whole range of consumer goods, gadgets, and

appliances flooded the country with the sur-

plus spilling over into markets around the
world. A quest for the country’s role in the
world, long buried under the surface, was
coming to the fore in the nation’s conscious-
ness.

Reflecting this brisk pace of expansion and
concomitant internationalization of the
country’s economy, LIOJ was required, from
the. very beginning, to cater to the needs of
Japanese businessmen, mostly at the mid-
management level, who were assigned to
positions abroad and sent to the institute by
their companies for pre-departure emergency
training in language and culture. The institute
responded to these needs by developing a
“total immersion” and “English-only” resi-
dential course for businessmen, which was to
become one of the pillars of its program, along
with classes for the commuting citizens of
Odawara city and its vicinity, as well as the
annual summer workshops specially designed
for Japanese teachers of English.

It was immediately obvious that, though
highly-motivated, intelligent, and well-edu-
cated, these businessmen had considerable
difficulty in using English to communicate
with foreigners. This was in spite of the

extensive knowledge of English grammar and
vocabulary which they had acquired through
intense language instruction, four to six hours
a week, given continuously for six to eight
years in high schools and colleges. It is an
unfortunate rule that language education in
schools is notnecessarily effective in develop-
ing oral skills, not just in Japan, but all over the
world. However, this gap between knowledge
of the language and ability to communicate
was particularly pronounced in Japan, not so
much because of a deficiency in the education
itself, but because of the peculiar difficulty the
Japanese appeared to have in understanding
the working pattern of non-Japanese minds.

Such a basic problem in cross-cultural
understanding was obviously not in keeping:
with the way the Japanese were so successful
in selling their products abroad, which natu-
rally required an in-depth understanding not
only of the rules of supply and demand but also
of the psychology of foreign consumers. Nor
did it match with the intense interest demon-
strated by the Japanese toward foreign cul-
tures throughout their long history. Few coun-
tries were as eager to import other people’s
thoughts and expertise as Japan. The sheer
volume of translated materials, from Chinese
classics to European literature, from Marxist
monographs to the current American bestsell-
ers, available in every bookstore across the
country, testifies to the extraordinary commit-
ment of the Japanese to learn from the cultures
of the world.

Masahide Shibusawa, founder of the Language
Institute of Japan, is Director of MRA Foundation.
Heis a graduate of Tokyo University and was a Vis-
iting Fellow at the Royal Institute of International
Affairs in London, as well as a Fullbright Scholar
ininternational relations at the University of Alaska.
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Perhaps one may explain such inconsis-
tency by arguing that, despite its volume and
intensity, the pattern of Japan’s acculturation
was somewhat different from the experience
of other countries. For example, being an
island nation had long precluded Japan from
intimate interaction with other nations as was
the norm for countries which shared borders
with others. Moreover, the journey across the
channel of water which separates Japan from
the Eurasian continent was hazardous enough
to prevent regular contact. Therefore, unlike
the people of the British Isles, whose history
was shaped through interaction with the
Romans, the Vikings, and the French, who
arrived one after the other, Japan’s access to
continental cultures was primarily through the
trickles of immigrants from Korea, or occa-
sional envoys who dared to make the risky and
expensive journey to and from China. Even
the Mongolian fleets which set out to conquer
Japan in 1268 and 1281 were sunk off Kyushu
island by the timely visits of typhoons.

A well known anthropologist, Dr. Chie
Nakane, argues that Japan’s acceptance of
foreign culture was carried out essentially by
collecting fragments rather than taking it in as
a whole. Using the metaphor that Japan took
in foreign cultures in words rather than in
" sentences, she compared Japan’s experience
with those of other Asian countries which
were compelled to take in other people’s cul-
tures in toto (in paragraphs), either through
foreign invasion or colonial domination.

Perhaps this worked to Japan’s advantage
in that it was able to take only the portions of
foreign culture which were useful for its own
purposes, with little or no threat to its tradi-
tional identity. However, on the other side of
the coin, Japn had to suffer from a “built-in”
difficulty in understanding what “made other
countries tick,” or in realizing the implications

that its own activities might impose on others.
This proved to be a fatal deficiency as the
country had to live in an increasingly interde-
pendent world. In fact, it was beginning to
take a toll in the early 1970s when the impact
of Japan’s presence began to be felt by its
neighbors.

The way Japan was thrown into a state a
utter confusion in 1971 in the wake of Presi-
dent Nixon’s surprise announcement on the
Sino-US rapprochement was a measure of
how blind Japan was about the changing po-
litical reality in the Asian Pacific region.
Perhaps, the Nixon-Kissinger team was overly
secretive about its initiative, even to the extent
of insulting its allies in the region. However,
much to the reason for Japan’s fit of confusion
lay in its own failure to foresee the imminent
shift which the United States was to undertake
in its Asia policy, if only to expedite the
process of dislodging itself from the prolonged
quagmire of the war in Vietnam. Predictably,
such ignorance and naivite led to the fall of the
government of Mr. Eisaku Sato, which had the
longest record of survival in Japan’s political
history.

Then came the surge of anti-Japanese sen-
timent throughout Southeast Asia in 1973-74.
This was another verdict on Japan’s ignorance
of the impact which its unrestrained economic
expansion was causing to the still fragile so-
cio-economic bases of these countries. Thus,
the 1970s turned out for Japan to be a decade
of unprecedented shocks and traumas. The
most intractable problem which dominated
Japan’sexternal relations throughoutthe 1970s
and beyond was the trade dispute with the
United States which, beginning with the so-
called textile wrangle of 1969-71, was to esca-
late to steel, TVs, automobiles, etc. As though
these were not enough, the oil crisis hit Japan
in 1973, pulling the rug from under its avowed
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policy of industrial expansion which had been
so successful in the previous decade.

LIOJ was at a vantage point for observing
these “shocks and traumas” unfolding and
tormenting the country through dialogues with
its participants, businessmen, teachers, and
citizens of Odawara. Despite these difficul-
ties, however, the country’s attitude was clearly
changing. People suffered much less from
inhibition in communicating with foreigners,
partly because the level of proficiency in
English was rising throughout the nation, and
partly because there was a new sense of confi-
dence among the Japanese about the country’s
performance in general.

Indeed, Japan was not only able to take
these difficulties in stride, but it also turned
them into blessings in disguise. The Sino-US
rapprochement has liberated Japan from the
constraints of the cold war, enabling it to build
its own network of relations with its Asian
neighbors. Likewise, the anti-Japanese fervor
of Southeast Asia in 1973-74 turned out to be
aprecious learning process, sensitizing the in-

- dustrial sector to the needs and problems of the

‘communities in which they operated. It was
instrumental in the establishment of the Japan
Foundation, the government’s first attempt in
the area of philanthropy and cultural exchange.
This was followed by many private institutes
with the expressed purpose of promoting dia-
logue and understanding with Asian coun-
tries. LIOJ was able to take part by inviting
Thai teachers of English to its annual teachers’
workshops as well as by offering scholarships
to Asian students who wanted to participate in
its businessmen’s program. Similar offers
were later extended to South Korea and, since
1982, to the People’s Republic of China.

The trauma of the oil shock was overcome
partly by the all out national endeavor for
energy conservation and reducing the costs of

production, which led to a surge of innovation
in the field of engineering, giving Japan a clear
competitive edge overits trade partners. Thus,
Japan was well prepared to cope with the
second round of the oil crisis which descended
on the world in 1979, pushing many of the
Western economies into serious recession. As
a result, Japan’s position in the world was
greatly reinforced. This was attested to by the
fact that it was asked to be a member of the
seven power summit which was launched in
1976 as a vehicle for promoting policy coordi-
nation among the leading industrial powers of
the world.

However, for all its success in the 1970s,
Japan was to go through another testing period
in the 1980s. First, there were eight years of
the Reagan administration, whose economic
policy was based on the unique assumption
thatit could cut taxes, increase military spend-
ing, and reduce budget deficits, all at the same
time. This led to a renewed strength of the
United States, and was doubtlessly one of the
factors behind Mr. Gorbachev’s bold experi-
ment in Perestroika, which led to a decline of
communism and the de facto demise of the
cold war.

On the economic front, it accelerated the
“globalization” of the US market, escalating
its dependence on manufactured imports, and
accelerating the transfer of production facili-
ties abroad, with the inevitable result of run-
away growth in the nation’s debt, reaching a
staggering $500 billion by the end of 1988,
Predictably, this led to a steady worsening of
US trade deficits, causing a serious diequili-
brium in the global economy. As though to
make matters even worse, commodity prices
began to plummet in 1983, including those for
food and petroleum, something which was
hardly expected in the previous decade when
the resource scare was a dominant element in
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the economic psychology of the world.

Pressured by the worsening trade imbal-
ance, the Reagan administration shifted its
policy emphasis and, collaborating with other
industrial economies, initiated an overall ex-
change rate realignment in 1985. Predictably,
the value of the yen appreciated in leaps and
bounds, and by the end of 1987, Japan’s assets
had literally doubled in dollar terms. No
economy of Japan’s size has ever gone through
such a sudden and drastic change in history.

The way Japan was able to overcome terms
of trade considerably worsened by the higher
yen, with its sheer industrial competitiveness
as well as vigorous out-sourcing strategy was
highly commendable. Perhaps the magnitude
of this success is comparable to the country’s
high growth in the 1960s, and to the way it had
to overcome the impact of the oil crises of the
1970s. As a result, by the end of the 1980s,
Japan has emerged as the biggest creditor
nation in the world, financing a third of the US
treasury debt, with enormous cash flow to
support the extensive globalization of its econ-
omy as well as as increasingly bigger R&D
investment which will assure its survival in the
future. Considering that the country was but
an apprentice economy only 20 years before,
this has indeed been a spectacular achieve-
ment.

However, whether the country will be able
to overcome the kind of problems with which
the nation is currently beset, in a fashion simi-
lar to the way it was able to respond to the

various shocks and traumas of the past, is still

to be seen. The relationship with the United
States is being strained to the danger point,
partly because of Japan’s inability to reduce its
trade surplus, and partly because of increas-
ingly vituperative criticism of Japan in the
United States, in part a reflection of frustration
over the magnitude of its own economic prob-

lems. In addition, Japan’s political system is
showing curious signs of fatigue. The leader-
ship of the Liberal Democratic Party, which
has reigned over Japan’s spectacular growth
process so successfully for the past three dec-
ades, appears to be losing its “will to govern”
just at the time when its political base is being
seriously undermined.

Itis unfortunate that Japan has to face such
difficulties when it has at last become able to
make a substantial contribution to the world.
Reflecting the burgeoning power of its econ-
omy, there is a growing public acceptance of
the fact that the nation should take global
responsibility, as shown in the enormous in-
crease in the latest budget outlay for overseas
assistance, as well as in its commitment of $1
billion at the conference on the Multilateral
Aid Initiative for the Philippines held in To-
kyo recently. One can only hope that the
current political turmoil will not retract or
slow down such commendable trends.

All in all, Japan has come a long way in
“Internationalizing” itself in the past twenty
years. More than eight million people travel
abroad every year, while half a million Japa-
nese live outside the country. There is-still
much to be desired in building proficiency in
English. Similarly, the peculiar hesitancy to
communicate with foreigners still persists.
However, there is little doubt that the “will to
learn” is as strong as ever, prevailing in virtu-
ally all sectors of society. At the insistent
request of Odawara city hall, LIOJ has lately
begun to take on a program of language and
culture in its public school system.

Clearly, LIOJ faces the need to redefine its
program in order to make sure that it can meet
Japan’s, and Asia’s, needs for the 1990s and
beyond. It is fortunate that, in addition to the
native speaker teachers from North America,
the institute has been able to welcome Indians,
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Filippinos, Australians, and Chinese from
Hong Kong into its faculty. This is quite
timely because the institute will surely be
called upon in the future to conduct not only
US-Japan, but also multilateral cultural inter-
action.

LIOJ was not conceived just as a place to
teach language. It was hoped that the institute
would become a place where the teachers, the
office staff, and the students could experience

growth, personal as well as cultural, through
their active involvement in its program. With-
out such creative intent, it would hardly be
able to meet the needs of the future, or survive
and thrive in this rapidly changing environ-
ment. The institute hopes that, with constant
endeavor for regeneration, it will be able to
serve the country and the region continuously
in the coming years and decades.
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Communication across Cultures

Sen Nishiyama

Communication across cultures can cause great
confusion and numerous problems even when
both parties have the best of intentions. Japan
and the United States possess cultures with
widely varying standards, patterns of behav-
ior, and ways of thinking. These differences
are often reflected in language and must be
taken into account when communication takes
place.

When we use various words in English, it
is assumed that the meanings of these words
are based upon the culture and the society of
the English-speaking people. But if a Japa-
nese speaker of English uses certain words
which have accepted meanings in the English
language, s/he may still be basing these mean-
ings on his or her own Japanese culture. For
example, let us take a simple word such as
hamlet. We find that in Japanese it is trans-
lated as sonraku, and we assume, therefore,
when we see the word sonraku in Japanese that
itrefers to a group of houses in some rural area
of Japan with people living there all of whom
have Japanese faces and who behave like
Japanese. The relationships among the fami-
lies in this particular hamlet are based upon
Japanese patterns of behavior, and even just
this one small word has in its background quite
a different set of conditions from those that
would exist for a hamlet in the British Isles.
Thus, there is this basic problem of the ac-
cepted meanings of words in their original
language, and the intended meanings of these
same words in another language.

Relative vs. Absolute Standards

I would like, therefore, to take up the
meaning of one particular word, as an good
example of these different sets of conditions
mentioned above, as I feel that it relates to

what is likely to be a major issue in the not too
distant future in terms of trade relations be-
tween the United States and Japan. The word
is fair, or fairness. You have read in the
newspapers about the recent omnibus trade
bill recently passed by the United States
Congress. One of the major issues in this trade
bill is what they call the Super 301 clause. This
clause states that if a trading partner of the
United States is found to be conducting trade
practices which are deemed to be unfair, then
the President is authorized to take retaliatory
action. Now, what these retaliatory measures
are going to be is something that the President
is going to have to decide, but it could be
almost anything, ranging from quite a large
increase in tariffs to the actual prohibition of
importation of a particular product. From the’
American standpoint perhaps it makes good
sense, but from the Japanese point of view it
sounds as though the Americans are going to
claim the arbitrary right to decide what is fair
and what is not fair, that anytime something is
inconvenient for them, they will decide that
thatis unfair. Now, if we look up the word fair
in an English dictionary, it says, “...without
prejudice, without discrimination, sex, race,
or creed, and conducted in a just manner,” and
so forth. If you translate all these terms into
Japanese and compare them with a Japanese
dictionary’s definition of the Japanese term
for fairness, which is either kousei or kouhei,
you find almost exactly the same definition. It

Sen Nishiyama is a highly respected simultaneous
translator, having interpreted for American Am-
bassadors and Japanese Prime Ministers. Mr.
Nishiyama also simultaneously translated all the
NASA Apollo moon projects for NHK. This paper
was presented in somewhat different form at the
LIOJ Summer Workshop 1988.
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is very easy to assume, therefore, that the
Japanese understand the term fairness in the
same way that Americans do. But I wish to
submit here a possible difference in the foun-
dations of interpreting fairness which may
cause serious difficulties between the two
countries. The Japanese people, and very
probably most peoples of East Asia, have been
influenced greatly by Buddhism and Confu-
cianism. Whether or not people today are
actually practicing Buddhists or not, the whole
of Japanese culture and life has some very
deep roots in Buddhist teachings, and the
Japanese language is filled with many, many
Buddhist terms. Confucianism and Buddhism
teach us that our relations with other people
and our relations with society and with nature
are based upon a relative connection. In other
words, the Japanese standard of fairness is a
relative standard. Many aspects of behavior
here in Japan are based upon what society
expects, what other people expect, and how
we relate to them. So our standards of behav-
ior are relative. On the other hand, in Western
countries, even though there is a lot of consid-
eration given to relations among individuals,
the relation of the individual to society, and the
individual to nature, the question of whether a
particular pattern of behavior is proper or not
is usually based upon Judeo-Christian tradi-
tions in which there is an absolute. In other
words, there is an absolute standard by which
people can measure the quality of their behav-
ior and the quality of their lives. And so, while
of course Americans are concerned about what
their neighbors think of them and how well
they’re going to get along with their friends,
the environment, the community, and so forth,
nevertheless, their basic guide is based upon a
monotheistic philosophy, whether it be Juda-
ism, Christianity, or Islam. There is a basic,
absolute standard. So, if we try to consider

from that standpoint how an American might
define fairness, whether a thing is fair or not,
it is very likely that that American would be
quite influenced by what would be right in the
eyes of God. Not in the eyes of society, but in
the eyes of God.

I’ll give you an interesting example of
this contrast between the Japanese and Ameri-
can attitudes towards what is considered right.
There is an ongoing trend study that is being
carried out by the Japanese Institute of Statis-
tical Mathematics. This study is based upon a
standard questionnaire in which there are many
questions asked that impinge upon the cus-
toms and the mores of the Japanese people.
The first nationwide survey was conducted in
1953 and has been continued every five years
in essentially the same way. One of the ques-
tions that was asked, if I may paraphrase, was,
“If you are selecting a course of action, which
doyou think is better..., going ahead and doing
what you think is right, even though it is
against custom, or do you think it is better to
follow custom?” In 1983, 30% of Japanese
said that they would do what they thought was
right, 40% said that they would follow custom,
and close to 30% said that it depends on the
case. Now these are very typical Japanese
attitudes, never “yes” or “no,” but somewhere
in between. In 1978, the same question was
asked in the United States. Here, some 75%
said that they would do what is right even if it
were against custom, only about 10-15% said
that they would follow custom, and only about
5% said that it depends upon the case. In other
words, Americans are much more likely to do
what they think is right regardless of what the
community thinks. This also reflects the indi-
vidualistic attitude of Americans. The results
show that Americans, and probably Europe-
ans too, make decisions on what they feel is
right as aresult of certain moral principles that
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are based on an absolute concept, which proba-
bly finds its roots in the scriptures or various
teachings in Judaism or Christianity. InJapan,
onthe other hand, since the relationships among
individuals and with society are emphasized,
and a great deal of importance is placed on the
harmony that must be maintained in society,
the responses to questions of this type tend to
be more vague.

So, when one considers these differences,
one must ask, when Americans say that some-
thing is fair, what are they really basing their
standards on? And when Japanese think that
something is fair, what are they basing their
standards on? And I would submit that if the
Japanese continue to base their assumptions of
fairness on their own standards and Ameri-
cans do the same, we’re going to have some
trouble. And that trouble may just might turn
out to be very serious unless the President
makes some very wise decisions on certain
things.

Patterns of Behavior

The Toshiba incident is an example of a
very serious difference between cultures. It
was revealed in actual fact that Soviet subma-
rines became more silent a few years before
Toshiba exported their technology to the
Russians. And while this technology may
have contributed to further silencing the pro-
pellers of Soviet submarines, it was not really
a main cause. But, nevertheless, this was in
violation of the Cocom Agreement. There is
nodenying that. The parentcompany, Toshiba,
owns about half of Toshiba Machinery, the
subsidiary company which exported the ma-
chines. Toshiba Machinery has its own au-
tonomous management and made these deci-
sions quite independently from the parent
company. Nevertheless, the Chairman and
President of the parent company resigned and

expressed an apology for their, let us say, step-
son, who had done something wrong. This is
very typical of a Japanese pattern of behav-
ior—the taking of joint responsibility. When
the Japanese people saw the apology pub-
lished and saw the resignation of the top
management, their reaction was that they did
an honorable thing. There was a great deal of
sympathy for the Chairman and the President.
The Japanese press treated all this in a very
sympathetic way, and in fact, I think that the
reliability and trust that the Japanese public
has in Toshiba actually increased. However,
it had exactly the reverse effect in the United
States. The fact that the Chairman and Presi-
dent resigned was taken as proof that they
were in on the crime.

This Toshiba case is a very significant
example of a problem in communication, not _
only verbal, but behavioral communication.
In the United States Toshiba also published a
full page ad apologizing for their subsidiary
company. In the ad itself, they said that
although Toshiba had nothing to do with the
Cocom violation, they nevertheless felt re-
sponsible. For most Americans that doesn’t
make good sense. They would feel that if
Toshiba apologizes to the American people, it
proves that they are at fault, so in fact, the ad
had a very negative effect. What should have
been done in the United States? One possibil-
ity would have been to claim absolute inno-
cence and explain why—i.e., we had nothing
to do with the crime, we deplore the crime,
punitive measures are being taken, etc.
However, if they had done that, the Japanese
people would have lost trust in Toshiba be-
cause they were making excuses and refusing
to take the blame. You have two different
approaches in the interpretation of a particular
act that are almost diametrically opposite, so
it is a very serious dilemma.
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Here is another example. When a Japa-
nese student in Paris murdered a college girl,
and this particular Japanese student was un-
balanced, the student’s father resigned from
his company as President of that company to
take responsibility for what his son did. When
a young American shot President Reagan just
outside a hotel in Washington, D.C. and seri-
ously injured his press attache, what did the
father do? The father hired some of the most
expensive lawyers he could find to protect his
son in court. A completely different way of
taking responsibility! I don’t know whether
the father apologized to President Reagan, but
he probably did not. Again, that young man
was mentally unbalanced, but the father did
not take responsibility in the same way that the
Japanese father did. And I think that this
difference in the pattern of behavior is rooted
in some quite different ideas of what is right
and wrong.

Figures of Speech

Another simple example of confusion
that can exist in bilingual communication is
based upon folklore. Many years ago there
was a nationwide survey conducted in the
United States about Japan. On this particular
occasion, a question was asked about what
animal came to mind when thinking about
Japan. The largest number of respondents
chose the fox. And, of course the Japanese
were shocked, and there were all kinds of
comments in the Japanese press about how we
were being compared to foxes by the Ameri-
cans. I was working in the American embassy
at the time so and I had some suspicions about
the Japanese interpretation of the English word
fox. 1 asked a number of Americans if they
thought the fox had a good or bad image, and
most of them told me that it is much more
positive than negative. They added that, of
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course, if you wish to stretch the point, if a
person is a fox you’ve got to watch out for him
because he’ll outdo you or he’ll be smarter
thanyou. So, in general, the image of a fox was-
somewhat complimentary to the Japanese. It
was certainly more complimentary than the
Japanese image of kitsune because in Japanese
folklore, a fox is an animal that is able to
change its form into a beautiful girl and play
tricks on some innocent farmer. And in Japa-
nese fairy tales, the sympathy is with the poor
farmer, who is constantly being fooled by the
fox. In other words, if you define the word fox
in both English and Japanese, you find very
similar characteristics. The fox is considered
avery sly, cunning, and intelligent animal. So
both the Japanese and English descriptions
seem to agree. But, in fact, the term fox gives
a very different impression in each language.
So, when figures of speech are used, this
difference in meaning between languages must
be taken into account. And thisis certainly one
of the problems in bilingual communication.
We must always be very careful about, and be
willing to understand, how the other side thinks.

Patterns of Thought

Another factor in this question of bilin-
gual communication is that of thought order.
We often talk about the reverse word order of
Japanese as compared with English. And, of
course, word order itself undoubtedly has an
influence on how we think about certain things
as we verbalize them or express them in a
particular language. If I have forgotten my
notes, let us say, in the office upstairs on the
desk or on the table in the sitting area and I
want to mention this in the English language,
I would say, “Well, I’'m sorry but I forgot my
notes on the table in the sitting area in the
office upstairs.” In Japanese, on the other
hand, I would say, “Upstairs office sitting area
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table on top notes I forgot.” This is almost
exactly the opposite order of presentation. So,
when a Japanese person starts speaking in
English, even if s/he is very fluent in English,
s/he may think these images in the same order
as in the Japanese language, and then based on
that, start expressing these images in English.
And even though s/he uses correct grammar
and proper English word order, as far as the
thoughts are concerned, the order of these
thoughts may be the same as when s/he is
speaking Japanese.

I was once watching a Trans-Pacific
discussion between several Japanese leaders
here in Japan and their American counterparts
in Washington D.C. They were talking about
trade issues in English and a question was
directed by one of the American senators to a
Japanese political leader who spoke fluent
English. The senator said,"I would like to ask
about the effect of the high value of the yen
against the dollar, this great change in cur-
rency exchange rates that has been taking
place over the last month. How much has this
change in currency rates affected your ex-
ports?” And the Japanese leader, speaking
fluent English, began by saying, “Our policy is
a policy of free trade and under the conditions
of free trade we intend to continue our exports
and continue our imports.” And he made quite
a lengthy speech on the whole philosophy of
free trade thathad nothing to do with exchange
rates, until finally at the end, it sounded as
though he was implying that with the kind of
effort the Japanese were putting into it, even
this change in exchange rates was eventually
not going to effect Japanese exports too much.
But, of course, he didn’t say this directly. The
image of the senator came on the screen too,
and he looked very puzzled because he wasn’t
quite sure whether the gentleman in Tokyo
completely understood the question. The

answer the American expected to the question,
“How has the change in exchange rates af-
fected your exports?” was either, “Well, it
hasn’t affected it at all”, or, “It has damaged
our exports by a certain percentage.” What-
ever the response, he wanted a clear answer,
which of course he didn’t get. Later, I tried in
my own mind to translate what was said into
Japanese and, in fact, to me, using Japanese
thought patterns, it all sounded very natural.
But at the time, because I was listening to him
in English, it sounded rather unnatural to me
also.

So, in negotiations between Japan and
America it is very important for Japanese to
keep in mind the communicating style and the
order of thought that is to be presented to the
other side when speaking in English. If
Americans are speaking in Japanese, they had
better be very careful that they express things
in the way that Japanese expect, because if
they use a pattern of thought that is typically
English when speaking Japanese, it could well
sound abrasive or even insulting to Japanese,
even if that was not the speaker’s intent.

Formulaic Expressions

Another difference between English and
Japanese has to do with formulaic expressions
or “pat phrases.” The Japanese language has
a great many pat phrases and most of them are
expressions of appreciation. For each situ-
ation and person, there is usually a pat phrase
that expresses appreciation for that condition,
or expresses recognition of that condition.
Every day we use hundreds of these formulaic
expressions. If we don’t make use of these pat
phrases we are considered uncultured, rude, or
at the very least, odd. So the normal expecta-
tion is that for every situation that we come
across, there is a particular phrase that we can
use. Butnow if we shift into English, there are

11
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many pat phrases in the English language also.
Japanese students studying English often learn
many of these pat phrases because they are
simple and they can pick them up quickly. But
if the Japanese uses only these pat phrases for
avariety of situations, the usual attitude of the
native speaker of English is that this person is
really not very creative. The person is really
not using his or her imagination to express a
particular thought adequately. In the English
language it is necessary to identify clearly
what the situation is and what the appreciation
to be expressed is about.

As an example, one cannot merely say
. “thank you” as an expression of appreciation
to a friend you happen across who is working
very hard and sweating in the hot sun. He’snot
doing it for you, so you can’t thank him for it.
But you want to express some kind of pat
phrase that expresses the appreciation that he
is working so hard. Of course, in Japanese
there are all kinds of ways. You can say
“gokoro sama," “taihen desu ne," “otsukara
sama," etc. But in English, the only thing you
could possibly say would be, “Well, my friend,
I see you’re sweating it out and I sure sympa-
thize with you, sweating it out like that, butI’m
sure glad I'm not in your shoes,” or something
like that. Atleast you would recognize the fact
that he was working hard, but you would have
to tell him exactly what it was you were trying
to say. In one sense, it is much more compli-
cated to try to do this in the English language
than it is in Japanese. So in the one language,
the use of pat phrases shows that you are
equipped with the proper etiquette. In the
other language, the use of pat phrases can
make a person assume that that speaker does
nothave much originality, is not very creative.

International Integration
Finally, I would like to suggest that the

economies of the world are becoming very
rapidly integrated internationally. For ex-
ample, let us look at just one sector of the
economy in Japan and the United States, the
automobile industry. Just a few years ago
there was some very serious trade friction
centering on the issue of automobiles, and
Americans were blaming the Japanese for
being unfair. They said the Japanese were
overexporting their cars to the United States
and flooding the American market and run-
ning the American automobile manufacturers
out of business. There was a tremendous
amount of confrontation and hard feeling. But
after that round of controversy worked itself
out, the Japanese voluntarily restricted the
number of cars exported to the United States
and American automobile manufacturers began
toretool and redesign their cars. And as things
began to turn around, the Americans began to
say, “Well, if you can’t beat ‘em, join ‘em.”
Now, the Ford Motor Company owns about
25% of Mazda, and Chrysler and Mitsubishi
are tied together in a similar way. The major
automobile manufacturers in the United States
and Japan now have joint ventures, interlock-
ing technical exchange agreements, manufac-
turing agreements, and so on. The two indus-
tries are so well knitted together that there is
justno way that there will be any parting. The
head of the Ford Motor Company in Japan, an
American, once said to me that we are now so
mutually interdependent on each other in the
automobile industry that we are just one
company working closely together, and that
more and more, we are going to see areas in
which problems will be ironed out by the
businessmen themselves.

The confrontations in the semi-conductor
industry is another example where many close
relationships are being built. And once again,
there will be points of friction, but there will
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also be some strong, important areas of agree-
ment. The economies of our different coun-
tries are becoming integrated, but as this hap-
pens, there is an increased diversification of
culture. The Japanese way of doing things is
being studied by Americans. The American
way of doing things is being studied by Japa-
nese. Lifestyles on both sides of the Pacific
being examined and exchanged. And this, I
believe, enriches both our cultures. Japan has
been greatly strengthened by the cultural input
that has come from China, Korea, the United
States and Europe, and other parts of the world.

And one can say the same about the West. The
input from Oriental culture into the West has
made a large contribution to the cultural en-
richment of these countries.

Conclusion

Finally, I would simply like to say is
this....If only politicians would stay out of
these problems, keep their mouths shut, and
leave intercultural relations to the people who
know them best in the business world, then I
think we would have a much more peaceful
world.
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Teaching World Englishes

Braj B. Kachru

The present international status of English is
rightly justified on the basis of the numerical
strength of its speakers; the cross-cultural and
localized functional range the language has
developed in various domains; the excellence
of its literary traditions; and the dominance of
the the language in trade, commerce, banking,
tourism, technology, and scientific research.
But this is not the whole story about the diffu-
sion of English."

What draws an increasing number of
people in the remote parts of the world to the
study of English is the social attitude toward
the language. It is, therefore, understandable
why the most fundamentalist and anti-West-
ern governments (e.g., Libya and Iran) con-
sider it advantageous to use English in their
rthetoric for presenting their points of view
before the world: And it is not surprising that
most anti-English movements in Asia and
Africa use English as the medium to whip-up
anti-English feelings. And, even those who
are prominent in anti-English movements are
pragmaticaily very sensible parents: They see
to it that their children receive excellent edu-
cation in English medium schools. After all,
English has power and they want their chil-
dren to be equipped with this powerful linguis-
tic tool (Kachru 1986a).

However, this cross-cultural functional
range of English is very rarely used, to demon-
strate the internationalization of the language:
Its acculturation in contexts which have re-
sulted in new contours of the language and
literature in linguistic innovations, in literary
creativity, and in the expansion of the cultural
identities of the language. The implications of

! A shorter version of this paper has appeared in
ERIC/CLL News Bulletin, Vol. 12, No. 1, 1988.

"INNER CIRCLE"

U.S.A. 234,249,000
UK. 56,124,000
Canada 24,907,000
Australia 15,265,000
New Zealand 2,203,000

"OUTER (OR EXTENDED) CIRCLE"

94,651,000

Bangladesh

Ghana 12,243,800
India 696,000,000
Kenya 17,850,000
Malaysia 14,995,000
Nigeria 89,117,500
Pakistan 88,220,000
Phillipines 50,926,000
Singapore 2,502,000
Sri Lanka 15,169,000
Tanzania 19,738,000

Zambia 6,346,000

"EXPANDING CIRCLE"

China 1,015,410,000

Egypt 5,650,000
Indonesia 151,720,000
Israel 4,103,000
Japan 119,420,000
Korea 39,331,000
Nepal 15,769,000
Saudi Arabia 9,118,000
Taiwan 18,590,000
U.S.S.R. 271,200,000
Zimbabwe 7,539,000
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the internationalization of English have yet to
reflect in the curricula of teacher training
programs, in the methodology of teaching, in
understanding the sociolinguistic profile of
the language and in cross-cultural awareness.
The current sociolinguistic profile of
English may be viewed in terms of three con-
centric circles as outlined on the previous
page.
These circles represent the types of spread, the
patterns of acquisition, and the functional allo-
cation of English in diverse cultural contexts.2
The INNER CIRCLE refers to the traditional
cultural and linguistic bases of English. The
OUTER CIRCLE represents the institutional-
of the users of English (i.e., 700 million),
about 57 percent are non-native users (Stre-
vens 1982). The optimistic figure of two
billion users, of course, increases this percent-
age significantly (Crystal 1985). However,
the term “users” is rather tricky, particularly in
the non-native context. The vagueness of its
use is somewhat reduced by restricting it to
“educated speakers” though by the use of that
term too we are opening a can of worms; we
will not go into that digression here. The result
of this spread is that formally and functionally
English now has multi-cultural identities. The
term “English” does not capture this sociolin-
guistic reality; the term “Englishes” does.
Why, then, are the implications of this
sociolinguistic reality not recognized? The
answer to this question is rather complex. It
involves issues of attitude, of power and poli-
tics, and of history and economics. These
attitudes are nurtured by numerous fallacies
about the users and uses of English across
cultures. I shall briefly discuss six of these

2 Countries such as South Africa and Jamaica are
difficult to place within the circles. In terms of the
English-using populations and the functions of
English, their situation is rather complex.

fallacies here.

Six Fallacies about the Users and Uses of
English

The fallacies are of several types: some
based on unverified hypotheses, some based
on partially valid hypotheses, and some due to
ignorance of facts.

Fallacy I: That in the Outer and Expanding
Circles, English is essentially learnt to interact
with the native speakers of the language. This,
of course, is only partially true (e.g., Smith
ed.1983; Kachru 1988a and 1988b). The real-
ity is that in its localized varieties, English has
become the main vehicle for interaction among
its non-native users, with distinct linguistic
and cultural backgrounds — Indians interact-
ing with Nigerians, Japanese with Sri Lankans,
Germans with Singaporeans, and so on. In
such interactions, the English English, or
American English conventions of language
use are not only not relevant, these may be
considered inappropriate by the interlocutors.
The culture bound localized strategies of, for
example, politeness, persuasion, and phatic
communion “transcreated” in English are more
effective and culturally significant
(Kachru1981).

Fallacy2: ThatEnglishis necessarily learnt as
atool to understand and teach the American or
British cultural values, or what is generally
termed the Judeo-Christian traditions. This is
again true only in a very restricted sense. Inthe
pluralistic regions of the Outer Circle, English
is used as an important tool to impart local
traditions and cultural values. A significant
number of linguistic innovations in English
reflect such local culture, and sociopolitical
contexts (for references, see Kachru 1986b).

Why is English used for such local inte-
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grative roles? Several reasons come to mind,
eg., the neutrality of English in relation to
competing local and national languages and
the pan-national uses of English in multi-
lingual contexts. In many regions of the Outer
Circle, English is the only language which cuts
across languages and national boundaries. And
initslocalized variety, English is the language
of higher education, pan-regional administra-
tion, national and international business, a link
language for the defense network, the media,
and a language for literary creativity.

Fallacy 3: That the goal of learning and
teaching English is to adopt the native models
- of English (eg., the Received Pronunciation,
or General American; see, e.g., Quirk 1988).
This claim has no empirical validity. The
Inner Circle is a “model provider” in a very
marginal sense. In the Outer Circle, the local
model has been institutionalized, and the
educated varieties of such models have always
been used in the classroom, in various interac-
tional contexts by the administrators, politi-
cians, educators, and by the legal experts.
True, there is schizophrenia about the per-
ceived model and actual linguistic behavior,
but this is an issue of linguistic attitude. The
concept “native speaker” is not always a valid
yardstick for the global uses of English (Chris-
topherson 1988 and Kachru 1988aand 1988b).

Fallacy 4: That the international non-native
varieties of English are essentially “interlan-
guages” striving to achieve “native-like” char-
acter. This hypothesis has several limitations
as has been shown, for example, by Sridhar
and Sridhar (1986) and Nelson (1988). What-
ever the validity of this hypothesis in second
language acquisition in general, its applica-
tion to the institutionalized varieties of Eng-
lish in the Outer Circle needs reevaluation.

Fallacy 5: That the native speakers of English
as teachers, academic administrators, and
material developers provide a serious input in
the global teaching of English, in policy for-
mation, and in determining the channels for
the spread of the language. In reality, the
native speakers have an insignificant role in
the global spread and teaching of English.

Fallacy 6: That the diversity and variation in
English is necessarily an indicator of linguistic
decay. Thatrestricting the decay is the respon-
sibility of the native scholars of English and
ESL programs. This fallacy has resulted in the
position that “deviation” at any level from the
native norm is an “error.” This view ignores
the functional appropriateness of language in
sociolinguistic contexts distinctly different
from the Inner Circle. .

The list does not end here. These six
fallacies are just illustrative. For further dis-
cussion on theoretical, methodological, for-
mal, functional, and attitudinal fallacies, see
Kachru, 1987a.

English in the Real World

In the Outer Circle the varieties of Eng-
lish have their own local histories, literary
traditions, pragmatic contexts, and communi-
cative norms. Functionally, these varieties are
firstAfrican, South Asian, and Southeast Asian,
and only in a secondary sense are they interna-
tional. And in their international functions
these varieties are used only by a small seg-
ment of the total English-using populations.

The multiple identities of English have
given a new direction to the English language
and literature. This has happened in many
important and lasting ways. For example, in
the expansion of the canon. The reference
points, and’ underlying cultural and literary
assumptions are no more exclusively Judeo-
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Christian. There is a larger set of reference
points, historical, cultural, mythological, and
literary. And these come from diverse cultures
of, for example, South Asia, Southeast Asia,
and West Africa. Itis in this interesting sense
thatEnglishis an internationallanguage. These
assimilative and creative aspects of English
have yet to be fully recognized. In fact, Eng-
lish has become an international language in a
much more serious sense than the conven-
tional use of the term “international language”
implies (see Kachru 1987b). What way of life
does English represent? I do not believe that
the profession has in a serious sense attempted
to answer this question. It is evident that
English does not represent one or two ways of
life, but multiple ways of life. And therein lies
its strength. The evidence of this is in the way
English is used in the “new literatures”, in
English newspapers and in function-specific
varieties of English (ESP’s) developed in India,
Nigeria, Singapore, and the Philippines, to
give just four examples (see Kachru 1986c¢).

Why Teach World Englishes?

The reasons for teaching world Englishes
are abundant. The changing sociolinguistic
profile of English has been responsible for
slaughtering many sacred linuistic cows (see
Kachru 1988a and 1988b). The process of the
slaughter and its implications deserve the seri-
ous attention of scholars, particularly in ESL-
related fields.

But there is more to it. The global uses of
English, in linguistically, culturally, and eco-
nomically diverse contexts, has provided re-
freshing new data and new insights in several
interdisciplinary areas of research including
the following:

1. Language acquisition (e.g., Sridhar and
Sridhar 1986); 2. Cross-cultural discourse
(e.g., Smith ed. 1981 and 1987; Kachru 1981

and 1982 ed.; Y. Kachru 1985 and 1987); 3.
Bilingual’s creativity (Kachru 1983a); 4.
Language contact and convergence (for refer-
ences see Kachru 1986b); 5. Language atti-
tudes (e.g., see Smith ed. 1983); and 6. Lexi-
cography (e.g., Kachru 1983b).

What we need to do is to look at the facts
squarely in the face. One must address ques-
tions which will contribute toward understand-
ing the sociolinguistic and other factors in a
global context, questions such as the follow-
ing: 1. What are the underlying dynamic
forces which characterize the spread of Eng-
lish? 2. What are the functional domains
assigned to English in various multilingual
and multicultural societies, and their implica-
tions for the language? 3. What are the proc-
esses and implications of the nativization of
English, and Englishization of local languages?
4. What are the contexts in which English is
taught and what type of personnel are staffing
ESL/EFL programs? 5. What are the attitudes
of learners, teachers, and users of English
toward their own and other varieties and
subvarieties (eg., Nigerian Pidgin, basilect,
mixed varieties)? 6. What role does the Inner
Circle play in the present spread of English
and in its codification? and 7. What are the
ways in which the non-native literatures in
English (eg., African, Asian) can be used as a
resource for cross-cultural awareness and for
understanding linguistic creativity and inno-
vations (Kachru 1986d and Thumboo 1988)?

World Englishes in the Classroom

Now we come to the vital question: How
can a teacher initiate a paradigm shift—atti-
tudinally and methodologically—in the class-
room? There is, of course, no unique answer
to the question since much depends on the
level of the class and the specific goals for
teaching. The following points deserve atten-
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tion, particularly for training professionals
and for teaching advanced students:

1. Sociolinguistic profile. An overview of
English in its world context with discussion of
selected major varieties, their users and uses.
A clear distinction to be made between the use
of English in a monolingual society, as op-
posed to a multilingual society; and its impli-
cations (e.g., mixing, switching).

2. Variety exposure: An exposition of the
repertoire of major varieties of English, native
and non-native: Their uses and users, specific
texts related to various interactional contexts,
shared and non-shared features at different
linguistic levels.

3. Attitudinal neutrality: For teaching pur-
poses, one might focus on one specific variety,
and, at the same time emphasize awareness
and functional validity of other varieties.

4. Range of uses: The functional appropriate-
ness of the lectal range of varieties within a
specific variety (e.g., from educated varieties
to the pidgins and basilects).

5. Contrastive pragmatics: The relationships
of discoursal and stylistic innovations and
relationships to the local conventions of cul-
ture (e.g., strategies used for persuasion, phatic
communion, apologies, condolences, and
regrets).

6. Multidimensionality of functions: The lin-
guistic implications of the functional range, as
in, for example, the media, in literary creativ-
ity, in administration, in the legal system.

Resources for Teaching World Englishes
There still are limited resources for teach-
ing world Englishes. A serious impetus for
providing a research direction in areas related
to world Englishes came in the 1970’s. It was
in 1978 that two conferences were independ-
ently organized on English across-cultures:
one at the East-West Center, Honolulu, Ha-

waii, and the other at the University of Illinois
at Urbana. These conferences proved seminal
and provided a cross-cultural perspective about
the dimensions of English. The Honolulu
conference resulted in Smith ed.1981 and the
Urbana conference in Kachru ed. 1982.

The following is a partial list of materials
for background reading:
1. Bibliographies: Viereck, Schneider and
Gorlach 1984.
2. General Surveys: Bailey and Gorlach
eds.1982; Fishman et al. 1977; Greenbaum
€d.1985; Kachru ed.1982 and 1986a; Lowen-
berg ed.1988; McCrum et al. 1987; Noss ed.
1983; Platt et al. 1984; Pride ed. 1982; Quirk
and Widdowson eds. 1985; Smith ed. 1981
and 1983.
3. Issue-Oriented Studies:

a. Models (selected chapters and relevant

references): Kachru ed1982 and 1986a.

b. Intelligibility: Kachru ed. 1982 (chap

ter 4); Smith and Nelson 1985; Smith ed.

1981.

c. Sociolinguistic Issues: Kachru 1986b

and 1988; Quirk 1988; K. Sridhar 1986.
4. Literature in English: Kachru ed. 1982
(chapters 18, 19, and 20 for references) and
1986d; King 1979; Narasimhaiah ed.1978;
Taiwo 1976; Thumboo 1988.
5. Discourse Strategies and Nativization:
Smith ed. 1981 and 1987; Kachru 1983a; see
also relevant chapters in Annual Review of
Applied Linguistics (Cambridge University
Press)1982.
6. Journals: There are now several journals
specifically devoted to English in the world
contexts: English World-Wide: A Journal of
Varieties of English (1980- ); World Englishes:
Journal of English as an International and
Intranational Language (1985- ); and English
Today (1985- ).
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Conclusion

The teaching of world Englishes is not
only academically challenging, but also opens
new refreshing avenues for cross-cultural
theoretical and applied research. What is
neededis ashiftof two types: A paradigm shift
in research and teaching, and an understand-
ing of the sociolinguistic reality of the uses and
users of English. We must also cease to view
English within the framework appropriate to
monolingual societies. We mustrecognize the
linguistic, cultural, and pragmatic implica-
tions of various types of pluralism: That
pluralism has now become an integral part of
the English language and literatures written in
English in various parts of the non-Western
world. The traditional presuppositions and
ethnocentric approaches need reevaluation.
In the international contexts, English repre-
sents a repertoire of cultures, not a monolithic
culture. The changed sociolinguistic profile
of English is naturally, difficult to recognize.
And there is a reason for it: The traditional
paradigm based on the fallacies discussed
above, however undesirable it is, continues to
have a grip on the profession. What makes
things more complex is that there are active
interest groups which want to maintain the
status quo. Let us hope that such attitudes can
not continue for too long and that eventually
the sociolinguistic reality and pragmatism will
prevail.
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What Engh&h for the ﬁapanese?

Emiko Yukawa

The stress on studying English has been grow-
ing steadily in Japan. Owing to improvement
in teaching techniques and the increasing
opportunities to visit English-speaking coun-
tries, many Japanese have successfully gained
a good command of English, not only in its
written form but in speaking. This paper
addresses the issue of what is desirable Eng-
lish as the goal of language learning in Japan.

There seem to be two main problems in
how the Japanese learn English which prevent
them from becoming competent communica-
tors. One of these problems is related to the
sample models that have been used in the
Japanese English classrooms.

Historically speaking, Japanese learners
of English have been using two English varie-
ties as models in their studies: Standard Brit-
ish English (or BBC English) before World
War 11, and Standard American English after
that. The term “variety” is used here to denote
all the various Englishes, both in native Eng-
lish-speaking countries and internationally.

The term “dialect” has been avoided because
it sometimes has a connotation of incorrect-
ness or deviance. As well, there is no distinct
line between a language and a dialect.

It seems that there is still a strong feeling
among Japanese learners of English that they
have to sound exactly like' Americans or Brit-
ish people to have themselves recognized as
good speakers of English. Many of them,
especially intermediate or advanced learners,
even think that acquiring entire communica-
tion patterns, mannerisms, and ways of think-
ing of the people of either nationality is neces-
sary to be a good speaker of English. The
writer of the following essay, a Japanese who
studied English in California and was then in
an intensive pre-university program in Ha-

waii, is a good example of such learners:

T justdon’t know what to do right now. I might
have been wrong since I began to learn Eng-
lish.... When I got to California, I started imitat-
ing Americans and picked words that I heard.
So my English became just like Americans.... I
got California English including intonation,
pronunciation, the way they act, which are not
mine. Thave to have my own English, be myself
whenIspeak English...Italked to the girls inmy
dormitory very seriously. They said they talked
about me so badly whenever I spoke English, it
sounded funny, phony, not natural...whatever
to them. (Preston 1981:105)

The writer of this article was struggling with
the negative reactions of her American friends:
to the Americanness of her English and the
way she spoke it. Although she is an extreme
case, there are many Japanese who view either
American or British English as the only desir-
able goal and try to approximate their English
and communication patterns to one of these
two peoples.

The other problem of Japanese learners of
English frequently accompanies the one we
have just seen. It is what I call “perfection-
ism.” Even those who are obviously advanced
learners still think that they speak “poor Eng-
lish.” No matter how effectively they can
communicate, they think their English is not
good because ithas a strong non-native accent,
or they failed to use idiomatic expressions that
a native speaker would have used at a certain
moment of the conversation; i.e., because their
English is not perfectly native-like.

Emiko Yukawa holds a BA degree in American and
English literature and is an MA candidate at Uni-
versity of Hawaii (ESL). She is currently teaching
English at Toyama College of Foreign Languages.
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A famous newscaster, Mr. Isomura of NHK
does not seem to be free from such perfection-
ism, atleastin the excerpt below. This is taken
from a televised interview with Prime Minis-
ter Thatcher (NHK 1983:8):

Mr . Isomura (rightafter thanking Mrs. Thatcher
for being interviewed): However, there is a fa-
mous saying on Japanese by an eminent Japan-
ologist, former United States Ambassador to
Japan, Professor Reischauer. He wrote that he
could recall only two or three Japanese leaders
with whom he could talk easily in English,
more than the weather and golf scores. What
* is your comment on this remark?
Mrs. Thatcher (not hiding her bewilderment at
this unexpected and rather out-of-place ques-
tion): Ihave not found that at all....
Mr. Isomura (not being satisfied with her de-
nial, continues): Well, thank you very much.
Our English is not perfect....
Mrs. Thatcher: Mine isn’t either.
Mr.Isomura: Soplease forgive us at the outset.
And turning to more serious questions....

Mr. Isomura is noted to be one of the best
speakers of English among Japanese journal-
ists. Yet, he is apologizing for not being able
to speak “perfect” English.

This obsession with “perfect” English can
be observed among many teachers of English,
too. I have heard many Japanese teachers
apologize for their “poor English” and then
state their opinions fluently and convincingly.
Generally speaking, this “perfectionism” shuts
up intermediate learners because of the fear of
making mistakes and even advanced learners
think negatively about their English. In this
way the “perfectionism” in Japan is not pro-
ductive and can even be said to be harmful.

Japanese Attitudes towards Language
Learning
I suspect that the worship of American and

British English (hereafter referred to as A/B
English) and perfectionism are the results of
the mostly monolingual history of Japan. Japan
was always a monolingual country except
during the Nara and Heian periods, when
educated people spoke in Chinese for official
purposes. In other words, Japanese almost
never used foreign languages as a means of
daily communication. However, multilingual-
ism is the norm in the world today (see
Mclaughlin 1985 for a report on multilingual-
isminthe world). People in many multilingual
countries use one language for a specific pur-
pose (e.g., schooling) and another for a differ-
ent function (e.g., communication with the
elderly in the community) and so on. Japanese
people, however, have rarely used foreign
languages in this way.

The majority of Japanese study English as
an academic subject, not as a means of com-
munication. Some even consider studying
spoken English as an “in” passtime or as a
status symbol (see Lummis1977 for a detailed
discussion). Thisis why many Japanese speak-
ers of English do not pay due attention to
whether their English serves a particular com-
municative purpose or not. Rather, they seem
to be obsessed with how good their English is,
i.e.,how native-like their pronunciation, gram-
mar, and choice of words are.

Englishes in the World

Another reason why the Japanese suffer
from the two aforementioned maladies seems
to be a lack of awareness of the state of the
Englishes spoken in the world. If you are
learning a language which is spoken intrana-
tionally only in one country and if you use the
language solely with the native speakers in
this country (e.g., learning Thai and using itin
Thailand to communicate with Thai people),
being able to speak the language like its native
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speakers can be a handy and favorably ac-
cepted skill. But in the case of English, the
issue is not so simple, because English has
many publically acknowledged varieties in
the world and each variety is spoken by people
who have their own culture and communica-
tion patterns. In other words, every such
national speaks his or her own “English,”
which is in many ways different from other
varieties of English spokenin other parts of the
world. Therefore, it is wrong to assume that
English is the mother tongue of only British
and American people and that their varieties of
English are all that matters in our study of
English.

A brief look at how many people speak
these “Englishes” in the world and how differ-
ent these Englishes are from one another is in
order. Itis said that there are about 750 million
proficient English speakers in the world
(McCrum et al. 1987). This figure includes
about 350 million people who speak English
as a native language, such as the ones in the
U.S., UK., Australia, New Zealand, and
Canada. The other 400 million people live in
those countries in which English is used as one
of their national languages and is used not only
internationally but intranationally as well.
India, Nigeria, Kenya, South Africa, the Phil-
ippines, Ghana, Pakistan, Bangladesh, and Sri
Lanka are examples. These countries had
been colonized either by Great Britain or the
United States, and after the colonizer’s depar-
ture, they continued to use English as one of
their languages. English became paramount
among other native languages spoken in such
countries because it was more orless “neutral”
and was considered suitable for the integrity of
the nation. As English was used more and
more for the purpose of intranational commu-
nication, it started to incorporate linguistic and
social aspects indigenous to the country—i.e.,

“nativization” of English. In addition, there
are a great many speakers of English as a
foreign language, including the Japanese.
These people do not use English within their
own countries, but use it extensively for inter-
national communication. Thus, we cannot
even say precisely how many people commu-
nicate in English.

Let us turn now to the differences between
various English varieties. American English,
for example, has developed its own character-
istics over three hundred years. It is different
from British English in phonology, spelling,
vocabulary, syntax, and pragmatics. Since
language always changes with time, it is natu-
ral for any nation where English is spoken to
developits own unique linguistic features. For
instance, Indian English has lexical items
unique to it—e.g., “dining-leaf” (usually a.
banana leaf used as a plate especially in the
southern part of the country), and “bride price”
(the money a girl’s family has to give to the
bridegroom’s family at the time of her mar-
riage). Syntactically, Indian English is char-
acterized among other things by its unique use
of articles and the “be + ing” construction (I
am hearing the music).

Itshould be clear, then, that there is no such
thing as the correct model for all the English
speakers in the world. The Japanese, who
interact in English with many Asians, Afri-
cans, Europeans, South Americans, etc., should
be prepared to comprehend these various
Englishes and communicate successfully with
their speakers.

American/British English as a Sample
Model, Not as a Goal

It seems that an important distinction is
missing in English education in Japan. Itis the
distinction between an English variety uses as
a sample model and an English model used as
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alearner goal. Theoretically, our instructional
model can be any independent English vari-
ety. The choice depends on which variety the
learner needs to become most familiar with.
Practically, however, the use of A/B English
as our instructional model will continue in
Japan, given our close relationship with these
two countries and the abundant instructional
materials and number of “native speaker”
teachers currently available in this country. In
addition, since Japan has not developed any
publically acknowledged variety of English
due to the lack of intensive use of the language,
we have no stabilized variety of English of our
own to be used as a model. This makes it
necessary for us to borrow some English vari-
ety from outside as a sample model in English
instruction, and it might as well be A/B Eng-
lish.

The learner goal for the Japanese, how-
ever, does not have to be the same as the
sample model. In the first place, it seems
rather unrealistic to set our goal on matching a
native-speaking American’s linguistic and
sociolinguistic abilities. There are two rea-
sons why. First, many researchers of language
acquisition (e.g., Oyamal976, Ramsay and
Wright 1974) claim that accent free acquisi-
tion of phonology is not possible for the learn-
ers of a second language who start it after a
certain age. Some researchers say this age is
as early as six, and nobody says it is later than
puberty. Although not as much research has
been done in other areas, some authors say the
critical age for native-like mastery exists in
syntax, semantics, and pragmatics as well (e.g.,
Long 1988). If this is true, it would be unreal-
istic, if not entirely impossible, for most of us
who start learning English at the age of 12 or
13 to aim for a native-like attainment of a
foreign language.

Secondly, even if near native mastery of

syntax, vocabulary, and pronunciation is pos-
sible, other elements involved in human
communication cannot be easily transferred.
For example, nonverbal behavior, such as
gestures, eye contact, distancing, touching,
and so on varies from culture to culture. It is
reported that what is convincing and sensible
rhetoric in one culture is not at all in another
(see Kaplan1966 for a discussion of four dif-
ferent rhetorical patterns in written language,
and Gumperz1982 for different rhetorical
practices in Indian and Black English as spo-
ken languages). Many formulaic expressions
for complimenting, apologizing, showing
modesty, small talk, and so on are strongly tied
to the politeness strategies which are com-
monly accepted and encouraged in specific
cultures. Again, it is unrealistic for any indi-
vidual who has his or her own cultural back-
ground to aim to speak exactly like an Ameri-
can or a British person.

What, then, should our goal as learners of
English be? It seems that proficiency in Eng-
lish, which enables us to obtain our intended
communicative goals in various interpersonal
tasks—i.e., communicability in international
communication—should be our ultimate goal.
Such' a proficiency, aimed at by a Japanese
learner of English (as a learner goal), is differ-
ent from the proficiency of a native speaking
American (sample model) in that the former
contains a degree of “Japaneseness” which is
inevitable and permissible. Such “Japanese-
ness” will show itself in phonology, choice of
words, and many other linguistic and sociolin-
guistic aspects.

In order to see how far we are in relation to
this learner goal, we should abandon our old
criterion, i.e., how close one’s English is (ap-
proximity) to a native speaker model. Our
concern should be our ability to use English as
a means of communication. How effectively
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we can make ourselves understood and how
successful we are in attaining the desired re-
sultin interactions is more important than how
“good” our English is. Our purpose in com-
municating can be as easy as going to a souve-
nir shopping on a trip abroad. Orit can be more
demanding—e.g., to present our ideas on a
controversial issue in an academic confer-
ence. In this case a higher level of skill, such
as describing our point of view precisely,
convincing people eloquently, and defending
our ideas from others’ attacks, etc., will be
needed. Whatever the purpose and nature of
our interactions, we should try to be ourselves.
There is nothing wrong with using Japanese
gestures, rhetoric, and politeness strategies, as
far as they do not cause misunderstanding. We
should not be afraid of non-native linguistic
features (e.g., accent) which have remained
after painstaking efforts in studying English,
as long as these features do not give rise to
communication breakdowns. It is high time
that Japanese learners of English stopped find-
ing fault with their own (and with each other’s)
English and viewing it as “imperfect.”

To attain this goal-—communicability in
international communication—itis necessary,
first of all, to stop making futile and unreward-
ing efforts to eliminate Japaneseness com-
pletely from our use of English, and secondly,
to allocate more time and energy in getting ac-
customed to different varieties of English and
various discourse patterns of the people in the
world. Conscious training is necessary to
learn intercultural communication skills in

English. This has been a totally neglected area
in our English education, but given the status
of English today and the foreseeable closer
relationship among nations of the world, the
importance of developing intercultural skills
cannot be overly stressed.
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Why Can't Taro
Learn English?

Keiko Samimy
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Vol. XVI, No. 1
Summer 1989

and Hanako

Currently, everybody seems to be talking about
Japan in one form or another. On television,
the relentless intrusion of the Japanese on the
American business world has been repeatedly
criticized. Meanwhile, in recent months at
least five major American journals have cov-
ered stories about Japanese education. These
articles point out the strengths and the weak-
nesses of Japanese education, and suggest
how the American educational system might
learn from it.

As the Japanese make inroads into Ameri-
can markets, Japanese communities grow pro-
portionately. This growth challenges local
school districts to successfully accommodate
Japanese children in American schools. And
itis aheadache for many American teachers to
have in their classrooms Japanese children
who have no knowledge of English while
American children demand attention and care
from them at the same time. An increasing
number of school districts have developed
ESL programs to help these children learn
English. Many of the ESL programs also
provide service in areas such as cross-cultural
education and counseling and act as a liaison
between the American school teachers and the
Japanese parents.

This paper was written and based on my
experience teaching ESL to a group of Japa-
nese children, grades six through twelve, who
temporarily reside in the United States due to
their fathers’ business commitments. Even
though I am Japanese myself, I was struck by
the complexity of the social and psychological
environment in which these students live and
what a powerful impact it has on their emo-
tional well-being as well as on the process of
their acquiring English.

I'hope that this paper will provide some in-

sights for ESL and classroom teachers with
regard to the Japanese children who are tem-
porarily residing in America, so that they will
be better prepared to relate to these students. I
would also like to add that the Japanese chil-
dren described here are only a small sample
and by no means typify all the Japanese chil-
dren living in the United States.

Some Common Factors Affecting the Proc-
ess of Learning English for Japanese Chil-
dren

1. Transiency: “Wedon’t know whenwe will
go back to Japan.”

It is very difficult to seriously commit
oneself to a goal without knowing the time-
constraints one is operating under. Livingina
totally different culture under such uncertainty
makes the acculturation process extremely
difficult regardless of one’s age.

Many Japanese children in our ESL pro-
grams live in that transient state. Although it
is an unspoken expectation that the families
will stay in the U.S. for three to five years,
there are many cases where families have
returned much sooner or stayed longer than
expected. As a result, an unsettled feeling
permeates the environment of Japanese chil-
dren overseas, even in the classroom. Notonly
are there children who make no serious effort
to acclimatize themselves to their American
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environment, but there are also some children
who do not perceive American schools as
being quite as real as Japanese schools and do
not work very hard. Consequently, classroom
teachers often perceive these children as “lazy”
or as “not trying hard enough.” Of course,
there are some children who try to make the
best of the given circumstances; however,
they cannot help but wonder what will happen
‘to them when they return to Japan.

2. American schools and Japanese schools:
“We don’t have enough time to play.”

Over 95% of the Japanese children in our
school system attend a Japanese Saturday
school from 9:00 am to 2:30 pm every Satur-
day in order to keep up with their Japanese
studies. While middie school children study
mathematics, Japanese, and social studies, high
school students concentrate on math and Japa-
nese.

In order to cope with homework from the
American schools, over 80% of middle school
children and over 90% of high school children
have American tutors who come to their homes
after school two or three times a week. Espe-
cially for high school students, in addition to
the help they receive in ESL classes, a tutor is
amust in order tokeep up with classes and pass
with decent grades. The pressure is tremen-
dous. Keeping up in American schools is
challenging enough but it is doubly challeng-
ing, intellectually, psychologically, and physi-
cally, to do well in two different school sys-
tems and in in two different languages at the
same time. These children may appear to be
anti-social or passive about engaging them-
selvesin extra-curricular activities after school,
but the truth of the matter is, they just do not
have time left for any additional activities.

3. Psychological framework: “We didn't
choose to come here.”

Livinginaforeign country challenges one’s
self-esteem, especially if one is expected to do
well but is not sufficiently equipped with the
necessary language skills. Often, one con-
soles oneself by saying, “I have chosen this, so
I’ve got to try a little harder.” Unfortunately,
however, some of the Japanese children do not
have the same attitude. Especially defensive
children might say, “I didn’t choose to come
here. Things would have been much better in
Japan. And I left many friends there.” This
initial non-commitment is very difficult to
handle, both for parents and for ESL teachers.
The parents feel guilty about uprooting the
children from their familiar environment and
this sense of guilt may be intensified when
they see their children painfully struggling but
still getting poor grades at school.

For ESL teachers, the non-commital atti-
tude is a big obstacle to overcome. The chil-
dren may express their resentment against
ESL teachers because they symbolize Ameri-
can culture and language. And the children
may perceive the teachers as the cause of all
the frustration and confusion they are experi-
encing. Statements such as “No Japanese in
ESL class! Speak in English! Taro, why don’t
you speak English?” often create a thicker
wall between students and teachers.

4. Thestrong Japanese needto belong—iden-
tity conflict

Traditionally, there is a strong concern for
belonging among Japanese. In addition,
“belongingness is further demonstrated by the
desire for pure and unambiguous belonging”
(Lebra 1976). Japanese who do not behave
like Japanese, therefore, are often ridiculed
because of an ambiguity of identity in terms of
their belonging. There are many incidents
reported about Japanese children who have
returned from abroad and found it extremely
hard to readjust to their own country (Nakatsu
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1979, Farkas and Kohno 1987). Japanese
children living in the United States do not
seem to be exempt from the desire to be
accepted by their peers as well as the accom-
panying anxiety about being left out. In fact,
they seem to be under more intense pressure
“not to lose” their Japanese identity during
their stay in America. Anyone who breaks the
group norms by behaving or speaking like an
“American” is often left out of the Japanese
group. Speaking English like a native speaker
is especially threatening to the in-group and is
often interpreted as being disloyal. “Listen-
ers—including ourselves—from our own in-
groups, when they hear us go beyond the gross
and digital kind of accuracy, may feel a threat
at the level of identity. To do so would be
‘integrative’ toward a dangerous out-group
and ipso facto ‘dis-integrative’ toward the in-
group” (Stevick 1976:53).

Smith also confirms the relationship be-
tween identity and learning: “Our club mem-
berships are our identity. The original basis
for membership in any club, remember, is:
“You’re one of us.” ...If we see ourselves as
members of a club, then we can’t help learning
to be like members of the club. But if we
regard ourselves as outside a club, then our
brainswillresistany learning that mightfalsely
identify us as club members” (1986, emphasis
is mine). He goes on to cite an intriguing
phenomenon that occurs when English-speak-
ing children learn French by “total immer-
sion” in Canadian schools. During the first
three years, these children reach the point
where their French is indistinguishable from
native French-speaking children. But then
these children start speaking French with an
English accent with errors which non-native
speakers of French typically make. Smith
concludes by saying, “...all these children have
made decisions about the clubs they belong to.
When they decide they are not a particular

kind of person, they learn not to be like that
kind of person” (1986, emphasis is mine).
Similarly, some Japanese children may
choose to belong to the “Japanese-speaking
club” rather than the “English-speaking club.”

5. Influence ofparents’ attitudes onchildren’s
English acquisition process

Gardner talks about two different parental
roles. He states that active parents assume an
active role in promoting their child’s language
learning. They monitor the child’s progress
and give positive feedback. They also believe
in active involvement in community activities
andin learning about the culture and language.
Passive parents, on the other hand, express the
desire that their children learn the language,
insist that they study, and perhaps even give
rewards for good grades. However, at the
same time, they may make no effort to learn
the language themselves, openly expressnega-
tive opinions about the speakers of the target
language, and often reveal a desire to return to
their homeland where things would be better
(Gardner et al. 1974).

The dedication of Japanese mothers to
theirs children’s education is becoming com-
mon knowledge all over the world. The Japa-
nese term, “kyooiku mama” (education
mother), epitomizes the total responsibility
and effort Japanese mothers demonstrate until
their children successfully get through the
notorious examination hell. Japanese mothers
in America are no exception. They are ex-
tremely anxious and concerned with their
children’s education. Many read monthly
magazines, such as Japan Overseas Educa-
tional Services, to find out the criteria of Japa-
nese universities for admitting “returnees.”
The “kyooiku mamas’” attitude, however,
tends not only to over-emphasize the impor-
tance of Japanese education, but also narrows
their children’s opportunities to learn about
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American culture and the English language
itself.

Japanese Children’s Attitudes and Motiva-
tion in Learning English

The research of Lambert and Gardner on
the influence of attitude and motivation on
second language acquisition is well known.
They state that there are two kinds of motiva-
tion—an integrative orientation and an instru-
mental orientation. An integratively moti-
vated learner is interested in learning the sec-
ond language in order to meet and communi-
cate with people who speak the target lan-
guage. An instrumentally motivated learner,
on the other hand, is not particularly interested
in the people of the target language, but wants
to learn the language for more utilitarian pur-
poses, so that s/he may find a better job, for
example.

How do Japanese children actually per-
ceive the study of English? Do they think that
English is necessary just to pass courses or do
they think that English is an important tool in
making American friends? Are there differ-
ences in attitudes about learning English be-
tween middle school ESL students and high

~ school ESL students? If there are differences,
how do they affect the students’ progress in
learning English?

A Pilot Study

Based on my clinical observations and re-
search findings on second language acquisi-
tion, a pilot study was conducted to ascertain
Japanese children’s attitudes and motivation
in learning English. The results of this study
and the conclusions which can be drawn from
them are as follows:

1. Correlation between English proficiency
and motivation
Correlations were computed among middle
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school ESL students (n=20) and high school
ESL students (n=12) to ascertain the relation-
ship between motivational orientations and
language achievement. Among the middle
school students, there was a relatively high
correlation between integrative motivation and
the LAS (Language Assessment Scale) scores.
Instrumental motivation, however, did not
significantly correlate with - these scores.
Among high school students, there was a
negative correlation between integrative mo-
tivation and the LAS scores. And there was
little correlation between instrumental moti-
vation and the scores.

In other words, with the middle school stu-
dents, the more inte graﬁve]y oriented they are,
the higher they score in language proficiency.
On the other hand, integratively oriented high
school students tend to score lower in lan-
guage proficiency. Both groups showed little
relationship between instrumental orientation
and the test scores. The negative correlation
between integrative motivation and the LAS
scores among high school students is intrigu-
ing. No plausible explanation can be found at
this point; except that the result may have been
caused by the small sample size.

2. Learners’ perceptions: What is the most
important English skill?

70% of the middle school students indi-
cated speaking was the most important skill,
while only 30% of high school students con-
sidered it the most important. Among high
school students, 50% chose grammar, while
merely 0.15% of the middle school students
considered grammar as the most important
skill.

These results mightbe attributed to the em-
phasis on different academic performance in
middle school and high school. The group
activities and hands-on projects which aré
emphasized in middle school necessitate
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communicative competence. In high school,
however, the classes are more lecture oriented
and this does not require the students to inter-
actwith one another. Another plausible expla-
nation is that high school students who intend
to enroll in a Japanese university are well
aware that knowledge of English grammar

rather than communicative competence will

be tested during university entrance examina-
tions.

3. Howmany American friends do you have?

The number of American friends that Japa-
nese ESL students have seems to differ con-
siderably between middle school and high
school students. 84% of the middle school
students in this study said that they had more
than ten American friends, compared with
only 0.3% of the high school students. It is
also worth noting that 25% of the high school
students felt that they had less than three
American friends, while only 0.05% of the
middle school students felt this way.

Age difference here is probably one of the
main factors. In other words, middle school
children are less inhibited about trying out
their limited English to make American friends,
whereas high school students are far more
self-conscious about their English and their
Japanese identity. In addition, high school
students are under more pressure academi-
cally to maintain good grades. This does not
leave them much free time to get involved in
extra-curricular activities where they can meet
American students, even if they wanted to.

Summary

There is a stereotypical image of Japanese
children as being smart. In comparison with
their American classmates, they usually excel
inmath. Learning English, on the other hand,
does not seem to come so easily. The diffi-

culty appears to stem not only from the obvi-
ous linguistic differences between English and
Japanese, but also from socio-cultural pres-
sures which the Japanese children are under.
Japanese socio-cultural factors, such as the
strong need to belong and intolerance towards
ambiguous identity, greatly affect children’s
progress in learning English. The results of the
pilot study indicate that middle school chil-
dren are more integratively oriented in learn-
ing English than high school students. Conse-
quently, middle school children perceive
English as a tool to make American friends,
while high school students consider it as one of
their subjects to be studied.

Itis worth noting, however, thateven among
those younger children who learned to assimi-
late themselves into American culture and
English successfully, once they return to Ja-
pan, they tend to “deny” their experiences
abroad. According to a study by Kono, 71.4%
of the returnees responded that they did not
want to apply what they had learned from
living abroad in Japan, and only 51.4% an-
swered that they would like to utilize their
knowledge of English. The statistics are rather
depressing. Based on the study, Kono con-
cluded that this response is due to the return-
ees’ desperate need to re-adjust themselves to
Japanese society.

Seen in this way, then, teaching English to
Japanese children cannot be viewed as simply
imparting aknowledge of English. Withoutan
understanding of the complexity of the social
and psychological environment in which these
children live, our efforts and energy will be
wasted. Although ESL teachers may not be
able to control Japanese socio-cultural factors,
their efforts to understand them better will
definitely be a positive step in the right direc-
tion.
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A Umft&l or Harmful Tool?

Malinee Chandavimol

According to Rebecca M. Valette (1977), the
primary objective of a proficiency test is to
determine whether or not the student has
mastered certain specific skills and content
that are deemed to be prerequisites for a par-
ticular job or course of study. Of all the
various types of proficiency tests, the place-
ment test is perhaps the most widely used.
Tests of this nature are widely used at the
college and university level, where the neces-
sity arises to assign large groups of incoming
students to language classes of varying levels
of difficulty—from intermediate through
upper-intermediate to advanced.

The placement test serves an additional
purpose, which is of great benefit to both the
educational institution and the student in that
it helps from the outset to determine the
student’s needs, and thus provides a greater
degree of flexibility in catering to those needs.
This eliminates educational redundancy.

In addition, the placement test can be used
as a diagnostic test, whereby weaknesses in
student performance are identified and subse-
quently remedied, thus ensuring maximum
achievement of student objectives. Conse-
quently, a well-designed placement test en-
ables instructors to better assess the needs of
the students and implement the appropriate
methodology and teaching materials with
greater effectiveness and, if necessary, revise
materials or make use of supplements.

Important Issues for Consideration during
the Planning Stage

Since objectives will be different from
institution to institution, to ensure maximum
effectiveness the placement test should be
constructed by the school or college itself. The
requisite level of preparation should be deter-

mined for each course and the test itself should
be especially designed to measure the degree
of knowledge, as well as the specific skills,
required for success. Commercially prepared
tests may also -be used, although these may
prove to be problematic and far less satisfac-
tory, as great care must then be taken to inter-
pret the scores fairly in light of the school’s
course requirements. On the whole, it would
seem that a placement test tailor-made by a
particular educational institution, with spe-
cific parameters to meet objectives, is more
desirable.

A good example of the latter type is pro-
vided by Graham Low (1986) of the Univer-
sity of York who has developed a placement
test specially designed for students about to
enter a post-graduate course of study. In his
paper on this subject, he describes the primary
function of his particular test as one of placing
students into groups or “streams” for an inten-
sive language course they are about to under-
take. Another example of an appropriate place-
ment test designed by a particular institution is
that used at the Language Institute at the
Department of Technical and Economic Co-
operation (DTEC), located in Bangkok. Its
primary goal is to determine if a candidate is
sufficiently skilled in English, either to meet
the linguistic demands of a course of training
abroad or to fulfill certain on-the-job require-
ments at his/her particular place of employ-
ment in Thailand. This test is also used as a
placement test for DTEC’s own students, as
well as an end-of-course achievement test.

Malinee Chandavimol is Director of the Chula-
longkorn University Language Institute and Chair-
person of the RELC National Coordinating Com-
mittee for Thailand. This paper was originally
presented at the IATEFL Conference 1988.
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Two other major factors fundamental to
the success of any placement test are design
and administration. In designing or writing a
test, itis essential that the writer have an expert
knowledge of the domains and issues relating
tolanguage assessment, particularly an under-
standing of the relationship of differing lin-
guistic dimensions of proficiency to overall
competency.

Clearly, great care must be taken in terms
of content. To quote Finocchiaro and Sako
(1983), “The content will or should reflect the
purpose for which the test has been prepared.”
That is, in order to place a student at the
appropriate level, accurate assessment is es-
sential. The consequences of misclassifica-
tion due to an inadequate and inappropriate
test may include improper placement, insuffi-
cient instructors, and as a result, a lower stan-
dard of academic achievement. An example
of a cause of misclassification is the predeter-
mined cut-off point in a test. The inherent
danger in the use of cut-off points is that they
are rarely accurate and easily lead to a misin-
terpretation of the test results.

In terms of administration, according to
Terry Phillips (1987), “Successful placement
depends as much, if not more, on skilled
administrators than on the testing instrument
itself.” As we have already observed, the
testing instrument itself must be easy to ad-
minister to the examinees—a crucial factor,
especially when the test is to be used as a
screening or placement instrument for a large
number of students. Simply put, a test’s effi-
ciency, or lack of it, greatly depends on admin-
istrability, which depends, in turn, on a num-
ber of factors. For example, the directions
must be presented in simple, uncomplicated,
and unequivocal language that all examinees
can understand.

Administrative constraints can have a

major impact on testing efficiency. This is
especially true as these constraints may also
affect the content of the test itself, as well as
“scorability” as defined by Finocchiaro and
Sako (1983). For example, lack of sufficient
staff may make it difficult to include an exten-
sive cloze section in the test. Given the num-
ber of choices and the element of subjectivity
involved, such a complex test may be difficult
for an understaffed institution to grade. Thus,
the quality of the assessment directly depends
on the time and the human resources an insti-
tution can commit to the task of grading and
double-checking. The importance of these
factors is verified by the evidence that when
students are placed successfully, the course
tends to function more smoothly and there is,
consequently, a lower rate of failure.

Implementation of the Placement Test at
Chulalongkorn University

One of the services provided by Chula-
longkorn University Language Institute
(CULI) is the offering of the Foundation
English Course to all first-year students (see
appendix). Unfortunately, the results of the
course have been less than satisfactory from
both the teachers’ and students’ points of view.
The primary cause is that the course has been
found to cover too broad a spectrum of subject
content, as well as too diverse a range of
language skills, and these have been found not
to correlate closely enough with the variety of
students’ English language backgrounds. It
was observed, for example, that in spite of
studying for eight years before entering the
university, a certain percentage of the student
body could barely read or write. On the other
hand, many of the students had attended one of
the many prestigious Catholic schools in
Bangkok where English is used as the medium
of instruction for most subjects and some had
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even spent time abroad in an English-speaking
country as part of a high school student ex-
change program.

For the weaker students, the first-year
English course seems to represent a Herculean
task to which they have to devote an enormous
amount of time in their studies, while for the
relatively competent, the course means a
duplication of effort and a misuse of precious
study time which they could devote to their
subject area of interest.

Given this situation, CULI decided in
1985 policy to introduce a Placement/Exemp-
tion Test designed to be administered to all the
incoming students from the 15 faculties
throughout the University. The aim was to
exempt students who satisfied the criteria
needed to pass the first required course—
Foundation English I (FE I), and at the same
time, to subsequently group the rest of the
students in their respective faculties according
to their individual ability.

A study was conducted after the first two

years of implementation to determine the effi-
ciency of the test. The following findings were
indicated:
1. Approximately 350 to 400 students each
year met the requirements for exemption from
the FE I course. Some of these were then able
to take other courses in their specific faculties,
whether compulsory or elective, while the rest
could choose to progress at their own pace in
their course of study. In the first year, we were
able to place students from seven faculties as
opposed to the 15 intended, and in the second
year, we extended the service to 10 faculties.
2. For both Science and Non-Science stu-
dents, a statistically significant correlation
existed among the following:

a. a correlation coefficient of .7901 and

.7873 between the University Entrance

Examination and the Placement/Exemp-

tion Test

b. a correlation coefficient of .7508 be-

tween the Placement/Exemption Test and

the Foundation English Achievement Test
¢. a correlation of .7719 and .7470 be-
tween the University Entrance Examina-
tion and the Foundation English Achieve-
ment Test
As can be seen from these correlations, suc-
cess on the Foundation English Achievement
test, as well as on the Placement/Exemption
Test, can be determined with more than a fair
amount of precision by the University En-
trance Examination.
3. Using, as a base, the mean score of the
University Entrance Examination for Science
students, the students from the Faculty of
Medicine ranked first, whereas the students
from the Faculty of Fine Arts ranked last.
However, using the University Entrance Ex-
amination for Non-Science students as a base,
the students from the Faculty of Arts ranked
first while the students from the Faculty of
Fine Arts again ranked last.

‘Of all the students who were exempted
from the FE I course and then later enrolled in
the FE II course, the Faculty of Medicine
ranked firstin terms of exemption with 31.37%
of the students taking the Placement/Achieve-
ment Test being exempted. Faculty of Arts
students achieved the second highest exemp-
tion rate with 24.34%, whereas the Faculty of
Education students ranked last in that a mere
.76% of these students received exemptions.
It should also be noted that students from both
Faculties of Medicine and Arts received top
scores in their FE I course.

A Discussion of CULI Placement/Exemp-
tion Test

It can be clearly seen that the Placement/
Exemption Test as instituted by CULI serves
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two purposes, both as a proficiency test and as
an achievement test. It is designed to fit our
own learning situation in Thailand. Since a
great number of students need to be screened
atone time, the test has to be easy to administer
and quick to mark.

There are, of course, a number of draw-
backs to the present system. For one thing, our
placement test lacks both an oral and aural
component and thus contains an imbalance
between receptive and productive skills; hence,
itis not a totally accurate measure of commu-
nicative ability. Nevertheless, it must be
pointed out that an oral component would be
physically and logistically impossible to
measure given the limited resources of the
Institute and the numbers of students involved.
Simply because a student does well on the
written, does not necessarily mean that s/he is
sufficiently skilled in terms of oral and aural
abilities. In fact, the performance of some of
these students when they take the FE Il course
has proved rather disappointing in some re-
spects. It could be argued that such students
would benefit from first semester exposure to
a native speaker or to a highly-trained Thai
instructor with near native fluency and that it
would encourage improvements in terms of
pronunciation, intonation, and overall com-
munication skills.

Therefore, at present, the issue is whether
or not the exemption should be disbanded.
One could argue that it is undesirable to inter-
rupt a student’s course of study so abruptly,
especially right at the beginning of his univer-
sity study, and that this might have negative
effects on his linguistic development. An-
other argument is that it is physically and
logistically impossible for an institute the size
of CULI to offer separate courses for students
of varying abilities to accommodate theirneeds
according to their performance on the Place-

ment/Exemption Test. This was the original
plan intended by CULI’s initiating the policy
regarding the Placement/Exemption Test.

On the one hand, we realize that all tests
are flawed to a certain extent; otherwise we
would be able to claim that we had discovered
the perfect testing instrument. -As Randall L.
Jones (1979) stated: “No test could be consid-
ered university valid, regardless of how well it
might perform for a given task.” On the other
hand, the content of the placement test should
directly reflect the parameters of the English
Program concerned.

Itis on this basis that we believe the CULI
Placement/Exemption Test provides a rela-
tively reliable tool of assessment and that its
essential goals are relatively clear-cut. Al-
though the screening of a large number of
students is involved, it has not been necessary
to develop a highly refined placement battery.
By and large, the test works in that it does
reflect the parameters of the English program
concerned, namely the course, Foundation
English 1. It serves its purpose in that it
exempts those students whose English-lan-
guage skills are already sufficiently developed
to meet the requirements of Foundation Eng-
lish II, and in that it therefore leaves these
students free to pursue studies within their
chosen field. Those who are exempted, of
course, are phased into the course at the begin-
ning of the second semester, i.e., Foundation
English II (FE IT). The exemption of compe-
tent students leaves the teachers free to con-
centrate on the language problems confront-
ing those students who must master FE I prior
to entering FE II.

In conclusion, we have found that the
advantages of our placement test greatly out-
weigh the disadvantages. The test has elimi-
nated the misuse of study time on the part of
the student, and it has improved the overall
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efficiency of English language instruction at
CULIL In addition, the CULI Placement/
Exemption Testhas proved a useful diagnostic
tool in helping to pinpoint areas of weakness
among incoming students and has thus been
beneficial in shaping and improving the cur-
riculum. On the whole, our experience has
been that the CULI Placement/Exemption Test
is a valuable educational instrument.
According to a survey conducted among
those exempted from the FE I course, 89%
were found to be in favour of the CULI Place-
ment/Exemption Test. The actual format is
still open to experimentation, perhaps even to
the point of using the English component of
the University Entrance Examination as a
placement indicator, not the correlation coef-
ficient between the University Entrance Ex-
amination and the CULI Placement/Exemp-
tion Test discussed earlier in this paper. In
addition, CULI’s plans for the near future
include opening a Resource Center for the use
of students who are exempted from taking the
FE I course, as well as for the use of those
students whose level of English is unusually
low. The Center will be equipped with mate-
rials for all levels, including textbooks, news-
papers, audio and video educational equip-
ment, and various other educational aids. And,
most importantly, the Center will have a staff
of floating instructors to assist students in their
independent study of the English Language.
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APPENDIX
CULI COURSES
FEI
1st Year EE
FEII
EAPI
EE,
2nd Year
EAPII
AEI
3rd & 4th Years EE,
AEII
AE III
Note: FE = Foundation English
AE = Advanced English Graduate Level GE

EAP = English for Academic Purposes
GE = Graduate English
EE = Elective English
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BRIGHT IDEAS

Simulations and the Integrative
Approach to Language Teaching

Katsuyoshi Sanematsu

Just as the origin of simulations is as old as that
of human thought, so the educational use of
simulations may be as old as the history of
education. However, simulations have some-
how been used very little in the area of lan-
guage education. They may have been used
off and on by individual teachers, but in spite
of its great potential, the method has never
become a major trend in language teaching.

One reason that has made language teach-
ers shy away from simulations may be the use
of role plays, a popular practice method simi-
lar to simulations. Methodologically, role
plays are not as sophisticated as simulations,
but they are simpler in structure and much
easier to use in class. At any rate, role plays
have been used extensively as standard lan-
guage practice in the past years.

Simulations are arelatively new method in
modem language teaching. Until quite re-
cently most language teachers have been
completely out of touch with the method’s
classroom application. Even now there is very
little literature covering this area and in fact
very few attempts have been made to bring the
method into the classroom with the exception
of teaching very advanced students or practi-
cal skills, such as travel and business situ-
ations.

Simulations: Definition of the Method
A definition conveys expectations which
in turn decide the way the method defined will

be used. And if the definition is wrong, the use
of the method is also likely to be wrong. Used
for varied purposes, a simulation may be de-
fined in a number of different ways. In educa-
tion, a conventional definition of the method
may go like this: A simulation is the all-
inclusive term which contains those activities
which produce artificial environments or which
provide artificial experiences for the partici-
pantsin the activity. But this sort of definition
seems too general and even irrelevant to lan-
guage teaching. A more profitable definition
of the method for language teachers may be to
use "role play"as a point of reference and ex-
pound on it. Although of a different origin,
role plays share a lot in common with simula-
tions in form and teaching effects. In fact, a”
role play is, in a way, a simplified simulation
with the aim of working with a particular
language function. By the same token, a
simulation is probably an extreme form of role
play which is expanded and substantiated with
the use of real materials. Thus, a simple
definition for our purposes may be: A simula-
tion is a reality-oriented role play.

Simulations: Rationale for Use in Lan-
guage Teaching

Why do we use simulations in teaching a
foreign language? Today’s language teaching
world already abounds with a variety of meth-
odologies which work well in their own ways.
Is there anything that simulations do better
than other methods? Just what exactly can
simulations do?

Katsuyoshi Sanematsu is a textbook writer and
curriculum advisor and is presently an instructor
at Athenee Francais. He holds an M.A. in TESL
from the University of Kansas. This paper was
originally presented at JALT 1987.
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1. Reality-based teaching: By design a simu-
lation provides an alternative means to experi-
ence reality. Thus, a simulation is unique in
that it is meant to be a simplified replica of a
real situation. Conversely speaking, what is
not realistic is not a simulation. A simulation
enables students to practice more or less au-
thentic communication, which is so difficult to
experience in the artificial atmosphere of the
classroom. Going beyond the classroom, a
simulation helps prepare students for what
they are about to face “out there” in the real
world. It also helps teach embedded cultural
elements in a natural context.

2. Overlearning: Inlanguage learning, prog-
ress is insured only when one keeps trying
even after finishing the primary learning task.
Language learning is, in the true sense of the
word, overlearning. A simulation provides
students with a natural opportunity in which
constant overlearning is made possible.

3. Integrated teaching: A simulation takes a
holistic approach to language teaching. It
treats language as a whole in a reality-based
situation, not as itemized knowledge present-
ing discrete language points in isolation. In
order to internalize individual points learned,
students need a complete communication ac-
tivity in which they can integrate their previ-
ous learning. A simulation naturally serves
this purpose.

Simulation Procedures

Stage 1: The teacher first writes a simulation,
keeping in mind that he has a certain purpose,
such as reviewing particular language points
or providing more practical communication
practice. A good situation to go with the
specific purpose is created and the basic story
or scenario is worked out. The simulation can
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be adjusted in length, complexity, and diffi-
culty, according to the students’ level. Next,
the language to be used in the simulation is
examined and a complete list of materials
needed is prepared.

Stage 2: In class, the teacher explains the
simulation to the students, describing the situ-
ation, the roles to play, and the tasks to be
carried out. In order to familiarize the students
with the simulation, the teacher may provide
some modelling, using handouts, taped con-
versations, video scenes, etc. Language prac-
tice follows. In preparation for the simulation,
the students practice the main language points
until they feel comfortable with them. In a
simulation students often take part in material
preparation, such as making name tags, items
to sell, presents, pictures, drawings, etc.

Stage 3. Finally, the students do the simula-
tion in class. The teacher sets up the simula-
tion, creating the set, confirming the roles and
tasks, etc. The students act out the given
scenario on their own and may even switch
roles if time permits. During the simulation,
the teacher works behind the scenes by provid-
ing materials, changing sets, playing music,
etc.

Sample Simulations

What sort of simulations are possible? The
following are brief descriptions of four simu-
lations which have been written specifically
for English teaching:

1. At a Party

Target level: basic to intermediate
Functions: greetings/making introductions/
personal information/making invitations/etc.
Structures: simple present/present continu-
ous/would like/would you?/etc.



Simulations

Realia: large space/tables/music tapes/name
tags/role cards/drinks/snacks/etc.

Perhaps nothing is easier to simulate than a
party situation. Partying is always fun and
exciting. This simulation may be done in a
number of different ways. - With basic stu-
dents, the simulation can be a simple mixing
activity based on a few mini-dialogs they have
memorized. With a more advanced group, the
simulation can be expanded to have a specific
situation to act out, such as a party held to
celebrate someone’s birthday, with a host and
hostess, etc. Generally speaking, the simula-
tion may best be done in a free-floating situ-
ation with the only condition being that the
students communicate in the target language.
But various roles, such as famous people and
foreigners, may also be introduced. More
structured practice is possible as well through
such tasks as getting certain kinds of informa-
tion, making invitations, etc. To simulate a
party, alarge activity space needs to be created
in the middle of the classroom. Background
music can be played throughout the party to
provide atmosphere. Drinks and snacks may
also be served at the teacher’s discretion.

2. Shopping

Target level: basic to lower intermediate
Functions: getting information/preferences/
decisions/etc.

Structures: count and non-count nouns/unit
nouns/comparatives/will/etc.

Realia: desks ortables/item cards/pens/money

Shopping is a practical activity and a good
simulation topic. This simulation requires two
roles: shop-owners and customers. Prior to
the simulation, students think of a shop to
open. After deciding on what to sell, they
make ten or more items to sell in the shop with

small cards, as well as naming the shop. In the
simulation the class is divided into two groups,
shop-owners and customers. They are able to
change roles after a period of time in order to
experience both parts. The customers go
shopping in the shopping mall. They ask about
prices, compare different items, or even ask
about discounts. The shop owners do their
best to sells their items. They may advertise
them creatively or have some of them on sale
to catch the customers’ attention. Payingis an
important part of shopping and play money
may be used.

3. Blue Thunder

Target level: upper basic to intermediate
Functions:  location/directions/describing
people and places/orders/etc. ' i
Structures:  prepositions of location and
movement/present continuous/adjectives/
imperatives/etc.

Realia: helicopter sound effects tape/large
map of a town/small maps of a town/place and
action cards/X and arrow/pictures of people
and places/etc.

This is a criminal chase simulation in which
there are tworoles: the helicopter pilot and the
police detective. The pilot flies Blue Thun-
der—the super helicopter—over atown, chas-
ing a criminal at large. In flight the pilot
communicates with the police detective who is
at police headquarters. A large map of the
town is placed on the board. The teacher uses
an X and an arrow to indicate where the
criminal is now and where he is headed, and
also shows pictures to give extra information
about the scene. In the simulation half the
students act as pilots and sit facing the map.
The other half act as detectives and sit facing
the other way. The pilot gives a continual
report on the criminal’s activities—his loca-
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tion, his clothes, behavior, direction of travel,
etc.—to the detective who traces the criminal’s
activities on his own smaller map of the town
based on the information obtained. A helicop-
ter sound effects tape is played throughout the
simulation.

4. In Flight

Target level: upper basic to intermediate
Functions: meeting people/past experiences/
getting information/future plans/etc.
Structures: simple past/present perfect/past
continuous/going to/information questions/etc.
Realia: moveable chairs/in-flight announce-
ment tape/flight menus/role cards/drinks/
magazines/etc.

Travel is a natural setting for speaking a for-
eign language. In this simulation all the stu-
dents are travelling by air. Before the simula-
tion begins, a jetliner cabin is made in the
classroom by rearranging the chairs. Three
roles are assumed in this simulation. A few of
the students play the role of flight attendants.
The rest of the students are divided into Japa-
nese passengers and non-Japanese passengers.

The simulation begins when all the passengers
are seated and listen to the welcome aboard
and take-off announcements on tape. Shortly
after take-off drinks are served. Flight dinner
follows. In these activities the flight atten-
dants walk around the passengers taking their
orders. In the meantime, the passengers strike
up conversations on their own, Japanese work-
ing with non-Japanese. They get to know each
other, talk about their trips, get information
about their destinations, etc. The simulation
ends when they hear the landing announce-
ment and the plane lands.

Conclusion

Simulations, when properly used, can be a
productive approach to learning language
which brings students full-fledged communi-
cation experience in the target language. They
encourage students to solve practical prob-
lems which they will encounter in the real
world. Simulations are arelatively new method
in modern language teaching and have at-
tracted little attention up to now. What is
needed at present are more studies and class-
room experiments to improve our use of simu-
lations as a method of language teaching.
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Failed Encounters--Exploiting
Failure for Success in the Lan-
guage Learning Classroom

Ruth Wajnryb

In recent years language teachers have be-
come increasingly aware that grammatical
knowledge (or linguistic competence) does
not necessarily make for communicative
competence in the language learner. Increas-
ingly, too, we are realizing that factors that do
make for communicative competence are
many, complex, varied, and by no means yet
fully understood. Certainly, we are becoming
increasingly aware of the critical role of socio-
cultural factors in language learning.

We know that there are times, even as
native speakers, when language serves us, and
times when it does not. The “bad times” are
when it lets us down, when we fail to commu-
nicate our true intent, when a situation leaves
us lost for words, floundering, aware only of a
sense of failure, and dimly, if at all, of the
causes. This phenomenon happens even to
those who are usually articulate and communi-
cative.

It follows that for non-native speakers
functioning in the target language and culture,
such “let downs” are bound to happen more
frequently, and cause greater frustration and
anxiety. This article concerns a way of har-
nessing such “failed encounters” to good ef-
fect in language learning, turning failure into
a pedagogic tool so as to help the learner
overcome some of the obstacles blocking his
or her learning path.

The material that forms the core of the
lessonis totally learner-generated. The teacher
is calling on the learners’ best resource-- that

cargo of personal experience which every
learner brings to the classroom but which,
lamentably, is too rarely called upon in a
central and meaningful way. This experiential
reservoir becomes the vehicle in a procedure
called “Failed Encounters," a simulation based
on unsuccessful true experiences of learners.
The procedure is outlined in detail below:

Procedure

1. Introduce the topic of “Failed Encoun-
ters." Ask the students to consider for a mo-
ment those occasions during interactions with
native speakers when their English “lets them
down”: when their language skills “vanish,"
when they become tongue-tied, when they
feel embarrassed, awkward, inferior, inade-
quate, ashamed, etc. We are looking, in other:
words, for encounters with native speakers
which, for whatever reason, “fail”-- from
which the non-native emerges acutely and
personally aware of the failed communicative-
event. Often they know it went wrong but not
how or why this happened or what to do about
itin a constructive sense. At this point, elicit
types of situations when this experience is
more likely to happen--that is, high failure-
prone situations.

2. Seatstudents in small compatible groups.
Seat people with those they feel comfortable
with. Ask them to “buzz” about a specific
situation where their English has let them
down. Meanwhile, you as teacher, mingle
among the groups, eavesdropping closely (if
unobtrusively), on the look-out for a situation
that will lend itself readily to dramatic simula-

Ruth Wajnryb is the Head of TESOL, Institute of
Languages, at the University of New South Wales in
Australia.
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tion. One that reveals cross-cultural conflict is
excellent raw material for our purposes here.
(An alternative to step 2 is to record the inter-
actions on the Community Language Learn-
ing (C.L.L.) model. The teacher then goes
through the tapes out of class, selecting good
material for discussion and improvisation.
After the choice is made, the relevant sections
of the tapes are transcribed and these become
the subject of class discussion, providing input
for the subsequent improvisation).

3. Call on one situation or “failed encoun-
ter”; the student whose encounter it is be-
comes the “director.” The next few steps are
as follows:

a. Ask the director to describe exactly
what happened and how s/he felt.
Details are very important.

b. Elicitand guide class discussion about
the scene. The rest of the class may--
indeed, should-- ask the director ques-
tions to ensure they are quite clear about
what happened.

c. Select (or have volunteers choose)
roles among the protagonists in the scene.
The director should not take an - acting
part. Following the director’s guidance,
semi-script the encounter. Then have the
students act out the scene, always to the
satisfaction of the director, who may stop
proceedings at any time during rehearsals
to make sure it is a faithful rendition of
the original encounter. If the director
wishes, orif it is thought to be of help,
s/he may model key parts in the original
encounter.

d. Analyzethesituation to discover what
the central problem was.
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e. Discuss how the problem could have
been avoided or repaired.

f.  Re-improvise the scene, this time
“building in” the remedy.

g. Evaluate to what degree the remedy
would have worked in the original setting.

h.  Set up comparable encounters mod-
elled on the one just analyzed--and have
groups of students enact them.

Further Notes

*  Theenactment may be videoed for further
analysis of both verbal and non-verbal lan-
guage.

*  Native-speaking guests may be utilized to
great advantage in both the role-play and the
various discussions.

*  Each time the lesson is conducted, a dif-
ferent “failed encounter” may serve as the
central focus.

*  Warning: great delicacy and sensitivity
to the individual are recommended through-
out the procedure just described as issues
relating to socio-cultural judgment can be
easily misconstrued and offence can be easily,
if inadvertently, caused. This lesson is espe-
cially volatile as the methodology is learner-
centered.
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Early Business Contacts. Nick
Brieger and Jeremy Comfort.
Prentice Hall International (UK)
Ltd. 1989.

Congratulations Brieger and Comfort! Early
Business Contacts is just the text that many of
us have been waiting for! The Early Business
Contacts text and its accompanying cassette
include a wide variety of exercises designed to
improve the listening and speaking ability of
adults who need special focus on business-
related topics. They incorporate the highly
successful format of the higher-level Business
Contacts into a series of simpler listening
activities that meet the needs of lower interme-
diate students.

Like the higher-level Business Contacts,
Early Business Contacts’ major strengths are
in its flexibility and self-sufficiency. The
listening passages can be adapted to a wide
variety of classroom situations, or the text can
stand by itself as an excellent source for self-
study. The instructions are clear and concise
and the answers are supplied in the back of the
text. Topic themes and their corresponding
passages are extremely well-chosen for lower
intermediate students who plan to do business
in English. Units on company organization,
giving and understanding directions, and a
unit on giving a factory tour are especially
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good themes that are notincluded in the higher-
level Business Contacts. Though the Ameri-
can accents on the audio tape sound a bit odd
at times, the incorporation of a wide variety of
accents (as in Technical Contacts) is a definite
strength. In contrast to many other lower
intermediate listening texts, Early Business
Contacts does not sacrifice authenticity or
maturity of language in order to simplify the
listening exercises.

Early Business Contacts is,however, quite
limited in expansion activities for the listening
passages. The exercises in the book are clear
and straight-forward but lack much variety or
creativity. The transfer activities are a step in
this direction, but a teacher’s manual with
creative ways to more fully exploit the excel-
lentlistening passages would strengthen Early
Business Contacts as a teaching resource. In
general, the text is laid out quite nicely; how-
ever, in several places, the text doesn’t allow
enough space for students to write in their
answers. In contrast to Business Contacts,
Early Business Contacts includes some rather
strange drawings of people, but the other graph-
ics found in the text are excellent. There are
also afew minor errors on page numbers in the
Table of Contents. Teachers in our own par-
ticular program would have appreciated a few
more units on process description, compari-
son, and graph work.

I would not hesitate to highly recommend
this text for use with any lower intermediate
Business English student. Examination cop-
ies are easy to obtain and further copies are
easy to order. Early Business Contacts is
another addition to a fine series of Business
English texts written by Brieger and company.

Eric Herbel

Eric Herbel is currently Academic Supervisor at
the Language Institute of Japan.
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JALT Fifth Annual International Confer-
ence on Language Teaching and Learning.
November 3-5, 1989. Notre Dame Seishin
University, Okayama. Under the theme “Bridg-
ing the Gap: Theory and Practice,” this con-
ference will feature over 250 presentations
dealing with all aspects of language teaching,
learning, and acquisition. The conference
features a 1000 square meter Publisher’s Dis-
play, social events, and a Job Information
Center. For more information please contact:
JALT, Lion’s Mansion Kawaramachi #111,
Kawaramachi Matsubara-Agaru, Shimogyo-
ku, Kyoto 100, Japan.

TATEFL 24th International Conference
(held jointly with NATEFLI). March 27-30,
1990. Trinity College, Dublin. Aspects of
Irish literary tradition will be featured in this
program. Programs will include presentations
in the areas of Business English, CALL, ELT
Management, Learner Independence, Litera-
ture, Phonology, Teacher Development,
Teacher Trainers, Testing, and Video and
YoungLearners. For furtherinformation please
write to: IATEFL, 3 Kingsdown Chambers,
Kingsdown Park, Tankerton, Whitstable, Kent,
England CT5 2DJ.

Fred W. Malkemes Prize. A prize of $1000
will be awarded for an article in English pub-
lished in the two years preceding the submis-
sion deadline on any topic which makes a
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contribution to our knowledge of teaching and
classroom practice. Special consideration will
be given to articles on helping adults develop
language skills, applying Sector Analysis prin-
ciples in the classroom, teaching English in
Puerto Rico and Kenya, adult literacy, materi-
als development, and CALL. Please remark
briefly in a cover letter which special feature
of the article makes it outstanding and appro-
priate for the Malkemes Prize. Send the letter
and six copies of the article to: The Malkemes
Prize, The American Language Institute, #1
Washington Square North, New York, New
York 10003, U.S.A. Submission must be
posted no later than November 1, 1989.

ESOL Video Materials Directory. TESOL
has created a database of existing videos for
EFL/ESL instruction and teacher training.
Information about videos currently available
worldwide may be obtained, or submitted for
inclusion in the database, by contacting: Peter
Thomas, Department of International Studies,
University of California Extension X-001, La
Jolla, CA 92093-0176 U.S.A. Telephone:
619-534-0425.

Call for Papers: Cross Currents welcomes
manuscripts concerning all aspects of second
language teaching and learning. In particular,
Cross Currents is interested in articles on both
the theoretical and practical aspects of ESL/
EFL instruction, cross-cultural training and
learning, English language teaching as it ap-
plies to Japan, English as an International
Language, and book reviews on any of these
issues. Please direct all manuscript correspon-
dence to: General Editor, Cross Currents, 4-
14-1 Shiroyama, Odawara, Kanagawa, Japan.

51



[ Volume 7: Special Issue 3, Issue 4 _

an interdisciplinary journal
for
: the study of discourse

Editor: Editorial Board:

Teun A. van Dijk John B. Black (Yale)

University of Amsterdam Aaron Cicourel {La Jolla)

Dept. of General Literary studies Maicolm Coulthard (Birmingham)
Spuistraat 210 Jénos S. Petofi (Bielefeld)

1012 VT Amsterdam, Netherlands Deborah Tannen (Georgetown)

In special issue 7-3:
Perspectives on Repetition
edited by Barbara Johnstone
BARBARA JOHNSTONE. Introduction .
DEBORAH TANNEN. Repetition in conversation as spontaneous formulaicity
NEAL R. NORRICK. Functions of repetition in conversation
BRUCE MANNHEIM. Couplets and oblique contexts: The social
organization of a folksong )
. ANN M. PETERS. The role of imitation in the developing syntax
“of a blind child .

Inissue 7-4:

VIVEKA ADE|. SWARD, KARIN ARONSSON, LINDA JONSSON and
PER LINELL. The unequal distribution of interactional space:
Dominance and control in courtroom interaction

COLIN CHUTER and GILL SEIDEL. The Aids campaign in Britain:

A heterosexist disease

SUSAN EHRLICH. Aspect, foregrounding and point of view

RUTH WODAK. ‘And where is the Lebanon’. A socio-psycholinguistic
investigation of comprehension and intelligibility of news

VANDA LUCIA ZAMMUNER. For and against: The expression of attitudes
in discourse )

Author index to Volume 7

Subscription rates for Volume 7 (1 987):

- Libraries/Institutions DM 135,- US$ 58, -

- Individual (prepaid)* DM 60,- US$ 26,-

- Single issues DM 37,-US$ 15,-

Add postage per issue: DM 2,- for FRG; or DM 2,80 for all other destinations.

* For private use only. Order directly from Walter de Gruyter.
(Not valid for German, Swiss and Austrian residents. )

[Payment via Mastercard (Access)/Eurocard/ American Express Card accepted.
Subscriptions and single orders available from booksellers and subscription agents, or directly from:

Walter de Gruyter & Co Walter de Gruyter, Inc.
P.0.B. 110240 200 Saw Mill River Road
YD-TWO Berlin 11, F.R.G. Hawthorne, NY 10532, U.S.A.

: mouton de gruyter
— Berlin - New York - Amsterdam _



New books
== for teachers

Understanding Research in Second
Language Learning

A teacher’s guide to statistics and research design
James Dean Brown

Designed specifically for language teachers with no previous background
in statistics, this book focuses on the skills and processes necessary for
understanding and critically reading statistical research in language
learning. Brown explains the basic terms of statistics; the structure and
organisation of statistical research reports; the system of statistical logic;
and how to decipher tables, charts and graphs.

‘This book does an excellent job of filling a major gap in the publications
available in our field.’

Lyle E Bachman, University of Illinois at Urbana-Champaign

New Directions in Language Teaching
The Learner-Centred Curriculum
David Nunan

Traditionally, the curriculum has been regarded as the
statement of what should be done in a course of study.
This book takes as its starting point what is done by
language teachers in their classes. The concept of a
negotiated model is developed, in which the
curriculum is arrived at collaboratively between
teachers and learners.

The author looks at the curriculum from the teacher’s
perspective, and reports on what teachers focus on in
the planning, implementation and evaluation of
language courses.

Cambridge Applied Linguistics
For further information on all Cambridge ELT publications, please contact
Steven Maginn, Cambridge ELT Office,

¢/0 U.P.S. Ltd., Kenkyu-sha Bldg.,
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